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Program Description

-’

Project R—B/SB‘QO at Hoover School consists of a
; . s N
multi funded ampproach to the individualization of

instruction in reading and mathematics. .

.

The R~-3 mathematics component is a demonstration

program funded by the Californig State Department of

-

(‘ »
Fducation. The primary objective of this program is to

faise student achievement,.imptove attitudes, and
demonstrate the 50621 use of contracts and gaming-
simulation.ih an urbsn jun%on high scﬁboi.

" . Project R-3 incolporates many inst;uctional

" approaches, sucﬁ as cop}racting diagnostic/préscripxive

teaching, games, simulationsg, and” traditional teaching

e

———procedures to motivate studenté_to higher achievement

in" basic skills. (Théﬁe techniques are designed to

provide studerts with a new perception of the relation-

ship between academic activfties gnd the world outside

the-scﬁool walls.

The R-3 math program'this year consisted of four
N e - -
teachers and four aides. Each teacher teachas four

-

o , : ]

© periods and has a preparation period and an-in-service
' N 7 . . .

’ »

period free during the day 1in addition} ,
. \
The '$B 90 rcading component is a speégally funded
replication of the R-3 reading program which_also.emphésizgﬁ

13

indiQidualization. The primary objective 'is to achieve

/ |
7

. J " ."
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concu¥rcﬂt gains ‘in reading as in mathematics.

- v The pr}mary purpoées of the overall program ares:
. - " - To upgrede student performance in reading and mathe-

matics through motivating'technfqués and materials
- To raise student occupational and aspirational levels
« To improve overall classroom and school social behavior -

- To provide measures for the students' parents and

families to participate in ‘the program
- To jncorporate students' cyltural strengths into the

|
school program

\,j . - .'

-

e . . - To enable school staff to acquire an understanding .of -t

. \
. . the special characteristijcs of R-3 students.

This year there were three reading teachers, five
aides, a reading lahoratory teacher, and a resource teacher
( working with students in the program. .

N - - The reading and math program objectives are developed

sgtives. For example,

around a set of specific beha&ior o.f
N the math ané math related_bctivitie": based ﬁpon the e
following primary,objective-‘
| 1.0: Tge studeﬁgs in Project R-3 will achieve a mean
J;owth of 1.5 months on the Math_seétion of the CTBS for
each month of instruction in the project. ) 7.
Students meet each day for two, SO—miﬁute(pe;ioés ’ .
* devoted to reading and math. <The R;3 simulation units are |
v -

.' | designed around a core subject related to a cluster of ‘

\
[
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occupations. One segment, 1 1/2 days long and known as

an intensive involvemeht period, is ;n academically \
structurédrfiald trip to a locatioq distant from the -
schooi where students work, play and learn with their ‘
ée@chers in a "natural® settihé for over 12 hours per
day. : _ ¢

- -

Classrooms are geneiall§~colorfu1 and attractively

-~
designed wibh many examples of student work on the walls.
The learnlng lab ig staffed by a teachex full tlme.
Durlno the dally project class perlods, students may

work alone, in small groups, or as a unit.. R-3 instruc-

tiona) techniques include student learning contracts,’

@

diagnostic—prescriptive ﬁeaching, peer tutoring, sime}a—
tions, and gamlng ' The ihdividual and small group
1nstruanon is suppleanted anddrelnforced by these ;
alternéte'technlques and through the use of a varletf
O0f materials se%ected to accommodéte individual differ-
epcbs-an'ability and learning style. ] | |
The instructional component of R-3 hakes use of -

these elements: ' .

1. Individualized pégdingﬁand nathematics

-

instruction through the usg of contracts.

~

2. Gaming/simulation réinfordementﬁacfivities which

*

bripg students together in 1earhing\teams that relate cle-

"ments Qf'the out%ide-world to mathehatics instructibnal

q
activities. . , .

’

-
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. 3. Staff development — based upon regularly
scheduled intéradtive sessions and a structure for
teigher Input to prograﬁ\design and development .

4. Parent participation — so that parents galn

.
L] e

~

an inside view and understanding of the project's J)

opera@iQns and outputs for the student and for the

o

family. (

5. Intensive involvement — a 1% ‘day field trip

where structured learning experiences can take place
in a natural environment conducive to learning.

, Other persomnel in the project include a director,
» ! : .
a resource teacher, and a clerk typist.
~ .

" With the\e‘xcep't‘.ion of the materials developed for

the Gaming and S;mulation claésgs and some of the
e . ' )
mathematics contracts,’ the prdject makes use of a

variety.qf commercially available materials. -Many
d materials, especially those emphasiz-

\
« ing individualized.instruction, have becn adapted in

. | standard pqpliéhe

\ . mathematics instruction.

.
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Both principal types of evaluation methods are

being used. Product avaluation of reading and mathe~

“natics is condu&ied using the Comprehensive Tests of
Basic Skills as weil as an inddcation of student ‘ .

attitude. Process evaluation is conducted by an

[

implementation evalgation study, stéfﬁ\evaluatiOn
cgmponents, and an intensive involvement étudy. Figure
1 shows the evaluation model for the brogram.

It can be seen that the main evaldation.of the
program rests on achievement scores, éttitude‘evaluié

tion, and observations which are the primary indicators

~

of status or change in student characteristics for each

of the R-3 goals.

»

In addition, documentation is offered in Sections

-

1V, B—g/énd.lv, E for in-service and dissemination v
s N ‘

activities which are both an inteéral part of the concept

-

of this program.

. (14 L
m v . .
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.PROJECT OBJECTIVE  °

»

ANTICIPATED OUTCOMES

o

_® -

1

T

EVALUATION
METHODOLOGY

SCHEDULE OF

'OBSERVATIQNS’

. -§tudents‘will achieve
1.5 months of growth

for every month in the

program~~

Y - L)
1

Students wlll show

: T i N
oné year 2 months growth
for 7 months in the '
program . o
\ J DR 4 N
N

-

3
~

October -~ Pretest

May - Posttest’
* L

- e »

-y

N

February-1978

2. Positive attitudes. - Student Suxvey
positive attitudes e ' Coe . .
toward  the program. ) ]
3. Staff and students Positive attitudes 3and” e Intensive Immédiately : .
will show positive learning outcgomes. Involvement following I.1X.
© attitudes and learn- : Staff and ' activity
ing benefits from the ' Student Survey ¢ .
intensive involvement. ’ :
4. Classroom environment A healthy coop rative Classroom ‘During year as
. - will support the environment wi bé Obserxrvations weeded
program. present between staff Evaluation
members and students. ¢ a s
. . meetlngs ~ ,
A— ¥ *
. . ‘ &
Evaluation Model for the Program ' ¥< ﬂ
. :
, Figure 1 ’ - -Qﬁ
\b - 4
‘ | ‘ ST
‘ 19 '
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. S Reading gmd 'Mathematic‘é Achievement ‘ | : -

Two hundred and eighty-three R- 3 students in grads

o~ . eight WQ%e tested with CTBS form S level 3, and 31 students
. took QTBS form S level four. Scorecs are reported fqg those
/
studen?s who took both the preLest in October 197» and the .
_pothest in May 1978. Testlng in qdmdlng, language and s
mathematics was conducted over a three-day perlod with
time allowed for make-ups following testing. Students
classilied as ESL (English as a second language) are
included in the data Jfor project students. '
' 1
L
. . CTBS S$-3 Reading Achievement Means
(Matched Cases) e
. . X 'R"eadling i Reading Total Reading
' Vocabulary Comprehéension ;
R.S. G.E. | R.S. G.E. | R.S. G.E.
- .
Pre ‘ 120 7.0 24 6.2 | 44 6.9
Post 23 | 7.7 |. 27 7.5 | 51 7.8
Diff. ‘ .7 1.3 9
N = 283 . .
/ | !
, It is seen that R-3 supdents achieved better comprehen-
sion than vocabuléry growth between pre and posttesting.
‘ “ Since students start out lower in comprehension, this '
finding 1is exp@dted. It is important to note that on post-
. | testing, students' scores wgre necarly equal. Students are
\
10 )
Qo ‘ .!5 : ) o
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. . ) : ’
one year and one month behind grade level on-the pretest

and are one year behind-on—tha&posttegt. This ‘shows
@verall *gain of one mohth in addition,to the amount

-  ag .’
pre&ﬁed‘during the year.

Pre

"Post

TN

CTBS S-4 Reading Achievement Means

s

(Matched Cases)

Y
. [

.f‘f
s

4
’

vocamuiary | compranengion | Total feading
R.S.- G.E. | R.S. G.E. R.S. _ LG.E.
36 11.6 ' 37.4 11.3 71 11.5
36.5 11.9 43 13.0 76 . ‘12,2'
( .3 1.7 .7

31

Students who took CTBS level 4 form S were also

higher in Comprehension scores than in vocabulary. There

. . ?”’"I ) v . .. !
was a certain ampunt” of "ceiling" effect with these. students,

' . . / . B
This means that so many students achieved  the max imum

score on the tegst that there was little room left for
. . . 1

11

ﬁ_them {0 show hoﬁ-much they recally knew.
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4 cmBs S$~3 ‘athematicﬁ Achievement Means
- {Matched Cases)

s

LY

N = 283

<

Students gain principally in Math Computation

v
skillé, though gains that are twice what is expected
are shown also in concepts"énd appliéat{Gh." Students
start out one year, three months behind in math and end
up at grgdé level for a net gain of one year\phrec

- A

months in addition to the gains to be expected com-

pared to national norms. Students gain 2.9 months of

achievemengﬁéPr-each month in the program.

r

Table I shows the gains gfaphically fer feading

and mathematics during the yearn> It can be seen that

«

+

mathematics achievement is tremendously large during

»

» Mathematics R L
Computation [ Concepts Applications TqQtal
R.S. | G.E. |R.S. | G.E.. |-R.8§. | G.E. | R.S. [G.E.
prec 20 | 6.5 |12 ° | 7.0.011 | 6.6\ 4o 6.7
. . - '. « . . . L. . .
POBY 32 |* 8.9 |17 8.8 |15 | 8.2 | 63 8.7
Diff. 2.4 | 1.8 1.6 2.0
i | - "



the year compared to reaﬁing achievement and that
. . . ’ . + : \ R -
both lines get closer to the national average by \

the timé of the posttest. This indicates that the

students actually "CaughtZup" to the ngtional standards,

"

dprdng/thé year in hathematics.

- ¢ »

- -

ae' .f /
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- : E TABLE I°
K AVERAGE ACHIEVEMENT.GAINS
. (}n G,E. Units)
90 . '
L
Y
8.54 .
\
8.0 ‘
7 .59 .
7.0
bA -
6.5 e : — » ~
Pretaesti: - Pgsttest
= National Norms 8.0 - 8.7
—————————— = Reading Méans
AR = Mathematics Means’
. Per month‘gains:'?
- ‘ Reading: 1.3
) g Mathematics: 2.9
i
14
19




- #
. ' ‘ P chBs s-4 Mathematics Achievement Means
' ' A (Matchaed Cases) )
. . ) A . 't ;’
A ' ' o ~ Mathematics ]
. N o~ Computat on ‘Concepts Applications “Total
~ ROS! 1‘4 ‘RQS!. G-Es R-So Go_E-. R-t . GoE-
L4 . ’ ] - .,
.. Pre 40 10.3 J20 | 0.3° | 21 | 10.6 | 82 10.3
post . 4P 13.6 |25 -| 13.6 | 25 |'13% | 98 '13.6
DLff ) ‘ 3.3 | 3.3 > 3.0 3.3
. \v. )
N = 31
C;_ ‘Dué to the fact that all students achieved the

maximum on this test, it is not possible to determine their

P . - :
. actual level of performance. Growth in all areas was maximal
for the number of test items. " ’

LIRS

Comparison of Growth - Two-Year Study | .
7

§tﬁaents who were ‘in the program for two consecutive
years and who'took both pre -and posttests both years wore
singled out for.a _special longitudinal study. There'were

208 such students. The- following .table shows the results

.
. - v

~of the mathematics data.

Since there was a sgven month interval between both
Il [ * . ' ) *
pre and posttests, we would  expect & one year and four

months overall gain in achievement over the two year period.
T We‘cap'sge that students gained three years and eight months

™15

\?

a L. | "2




e T e it Sa o mmamae IR L WE B T - TRt L W - as & - ST o o LS S et e . v

, TABLE IX C. :
- .Y Mathematics Longitudinal. Data '76 - 78
| y v (Matthed Cases) .
. ) Unmatohod
: e . R.S. .G.E. - | §.8. -bongitudinal”
- - | 1 . - 'Data
A . 1 : \ 4 - v ] <’
Y o . ce r76=77 O
Y7677 Pra '76 60 5.5 430 6
. N=292
- S-2 Post '77 © 72 6.5 460 7.3
( . " ' 77-78
‘ '77-78 Pre '77 41 6.3 453 6.7
\ - i N=283
$-3 Post '78 73 Y 9.3 544 8.7 .

_which\}x%;wo years and four months greatér gain than one would
-expect coﬁpared to natjonal norms . 4 -
Unmatched Data for the previous year and this year
18 also shown in G.E.‘unito only.: We can compare two year
groﬁth for all students anqltwo year growth for  only stuéehts
dctually in the program two years. Students in the program
two years .straight learn an additional six months of achieve-
ment compared to the overall group. This flndlng shows that
though both groups achieve at grade level the two year
'.students achy@ve six months beyond grﬁde level (9.3, G.E.) 'y
compared to the one year group It should also be noted at

L4

v this point that both groups start out nearly the same in grade 7

! e - | Longltudlnal group = 5.5, G.E.
, .\ . All students = 5.6, G.E.

\ : 2 l
. [T
8 ‘ X
. . : .




‘. . These findings suggest that the program has :
. . 4 . . . »
K . v ' —
. maximal éffect in mathematics when students staf in for -
P ) b W AT 1

: 'two'consacutive'years. Phig finding is further enhanced

7 4

| \ |
since 208 of the students, or 71% of the first year stu-

dghts'did stay in the prbgram both years.

Statisticel Summary . . T e _ . . e
AS “
1. Students achieved 1.3 months of achievement for.
each month of instruction in reading. The program shows

nine months of achievement for seven months in the program.

4 Compared to last year, this figure is 4 months less. Last

year reading gains were 1.3 years for seven months. g

2. Students achieved a one year and three months
. '{extra gain in addition to the expected seven months in math
leaving them exactly at gradé level in math and showinly an
over-all gain of two years ot achievément fgﬁhseven months
in the program.. This compares to 1.7 years of growth fér -
' seven months last ye;r. : 4
3. Relatively unequal performance in achievement
gains WAS shown for math teachers in the program during
the year‘reveaJing that oﬁé teacher showed less gains
even thougﬁ-théQQtarted the year with studants who.were
achieving slightly higher than other classes.
4. Comparing the ach%evémenp of students over a
two year period in mathematics, we Saw that the students
. ‘ _ who stayed in the program for the fuil two ye'axr-s achieved
/ .
. 17 ‘
22
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,
%«

students who started the program in 976 were st%1l in the

N o \
6 months more than those who didn't, leaving them 6"

months aﬁgad of géqde level. Seventy-one percent of the-

-

- .

program at the end of 1978.

N

.......

7
1
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CLASSRbOM ENVIRONMENT INDICATORS
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Stu@gnt Attitqu Scale J A

A student survey qﬁd'dlassrpom observations werae
used to assess thg qualitativg compdnenps'of the learning
program. Th%g‘methog combinas bo@ﬁr"hard“’data and.ghe
sopewhmt éubjactive interpieta£io§§.6f.a classroom visitor

/ . . -

to produce an overall 1ndex of LhG‘type of classroom' I W

-
N -

environment Lypica] of the R~3 readtng &nd mathematics

program. This data relates to Lhe evaluation of Objec-, . L
tive Iv. = i | AR
. Stddentsuwerg glven thé'aqpiﬁuaaﬁal scale in |
~October. This scale aspesses studenﬁgattitude in six

3
dimensions as fbllows: . o o ?

RelationshipgDimensions

1. AFFILIATION assesses the level of ffiendship students
feel for each othor, i.e., the extent to thch th@y -
! B

help each other with homework, get to know each other -

easily, and anby working together.

* Personal Devélopment Dimensions

2. TASK ORIENTATION measures the extent to which it is
. important to complete the_actfyities that have been
planned. The emphasis the teacher places on staying

on the subject matter is assessed.

System Maintenance Dimensions |

3. ORDER AND dRGANlZATION assesses the empha318 on students

behaving in ah orderly and polite manner anqson the

~

™~
0-20 L



ey

T » . " . - *
’ : overald organization of assignments and classroom
. )

agtivities.  The degree to which students tend to

remain calm and guiet is considered.

< 4. ;RULE CLARITY assesses the emphasis on eStablishing
y / ~ and followiné a clear set of ruies, and on students
' knowing what the chgeQuences will be if the; do not
follow them.r Anmimportqu focus of this subécale is
the extent to which the teacher is consistent in deal-

ing with sgtudents who break pules.

5. TEACHER CONTROL measures how strict the teacher is

in enforcing the rules, and the severity of the punish-
N -

2

ment for rule infractions. The number of rules and the

. , Tasc of students getting in trouble 1s considered.
b

[

System Change Dimension
~ . h .

6. INNOVATION measures how much students contribute to

planning classroom activities, and the amount of

unusual and varying actiyities and assignments planned

by the teacher. The extent to whf&h the teacher

attemptg to use new techniques and encourages creative
I j& - g Q

TS

thinking in the students is considered. o .

+

- The scale is a revised and edited version of a scale:

known as the Classroom Environmerlt Scale déﬁéloped by Moos

f

and Trickett and published by consul¥¥hg Psychologists Press.
. A face validity trial was given before the testing where

Y

. project teachers reviecwed all items in, each category to

21
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.

anssess thelr relationship to the category. Some items

were modified and this resulted in the final form of the

v

. scale.

3

Figure 2. shows the profile of student attitude

——

on the six dimensions evaluated for. the reading teachers,

'

and Figure 3 shows the& same for the mathematics teachers. o
_ O . . . e

It can be seen frdm Figure 2 that all reading teachers’

profiles are similar td& the other teachers' profiles.

s .

- - A » 3 .
There is a significant difference between Order and
! .o :
Organization and Teacher Control dimensions and Affiliation
and Innovation dimensions in Reading. It appears that the

N .
pffiliation and Innovation:dimensions are lower than the

other two for Reading classes. ,
Fig;re 3 shows that there is no significant difference
between the six Attitude dimensions for the Math students.
This Fighre does reveal that one teacher is lower in over-
all Attitude dimension than the oﬁherrthree. This is
especially tr@o in Task Orientation, Rule Clarity, and
Teacher Coﬁtrolg As a result of this finding, a series of
Teaéhgr observations and a confe?cnce was held with this

teacher.) Further study revealed little change it this

teacher's behavior during the year. | e~

~/

~
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CLASSROOM OBSERVATIONS

"Introduction

*

During the school year (1977-78), classroom
observations were made on the R-3 programs. The

observer entered the room and spent approximately 20

_minutes ligkening to student/teachaer interaction, class

participation, student motivation, and subjeot matter
presentation. This was done once a weak on the éverage.
A copy of the observation from which was developed to.
record data in a standard format is shown in Appéndix I.
At Herbert Hoover, each Math.classrodm had an interest
cénter filled witﬂ handouts and béokiets of mathematical
instruction. A sampling consistéd of the following:
(1) puzzle picture handout to make your own protractor
and scale; (2) four booklets on Algebra by Peter Rasmussen;
(3) contracts on percents, fractions, decimals; (4) con-
tracts to learn the cooxdinates of a_point'from a graph,
'graph a linear equation and find the slopeyof a line; ° .Q
(5) how to square a number and take thae squafe root of
perfect sguares; '(5) contﬁ>pts on whole numbers.

The Reading program used SRA, contracts on grammar;
vocabulary and sentence structura. They used mOvies, games,
handouts for spelling, phonics, pocketbovks for smreading,

action games, and (SAR I) Systematic Approach to Reading

)
Improvement.

*
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‘l' The Curriculum Resource teacher for the Reading
program at Hoover ig a certified teachexr who has a strong
backgroupd in Junior High curriculum development. Sha
was responsible for leading a group planning meetings,
coordinating teachers, and organizing and holding weekly
staff meetings. §She plans and conducts in saervice gxain‘
ing for teachers not-accustoméd to this uncofmon, new
experience of R-3 instruction, searches out and introduces
new study material, games and simulations. The resource
teachexr plays a support role for. the R-3 staff; responsible
directly to the project director and at times travels to
different schoolé'and conferences to axplain the project to

‘l' interested educators. She.must keeh, abreast of current
curriculum ideas and querialé_and relay relevant infor-
mation tb teachefé.

: . - The R-3 teachers are experienced, matqre; confident
of their teaching abilities, well.oréanized in planning 4

and instruction, supportive‘and able to work as part of

a team. They are éipected to introduce new instructional

techniques and at times introduce regular staff instructors

to R-3 doals and methods, and to devélop special relation-

-

ships with the R-3 students.

The *R-3 teachers have one instruct%onal aide each and

they are a vital asset to the program. The most important

L3

,fble for the aide }s helping. They move around the classroom

'I' helping”stuéents with individual, small group work and
to ‘ L 26
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contracts. They assist teaqhers-i?‘planning and manage-
ment of student activities and perﬁq;m some clarical duties.
They ﬁre cbmpetent in the subject and also are able to -
work as part of a team and attend all in-service meetings.

The R-3 Program curriculum consgists of Math contraéts,

games and sjimulations to motivate students. Once each

school year, students participate in an overnight field

trip called "Intensive Involvement" which is a culmination .

of weeks of preparatory classg work .
The learning contracts are programmed with each
sequential cohtract increasing in complexity, knowledge,

and skills. .

Observation Schedule: - : g

The observer visited the school twice a week and

the classrooms of each schbol once a week. The survey

began in October '77 with more observations taken in the
latter part of school year.

There were scven areas of student/teacher/aide

observation data collected. Each is listed below and

briefly described

1. Atmosphere of the Classrodm-=if the gquictness
or noise. in the room was related or unrelated.to work;
many or few people interacting at one time; one person

talking; quiet/roise.



: >
2. Movement in the Classrioom -- many Or few people

moving around the classroom; one person moving around the -
classroom; no physical movement in the classroom. ‘

3. Curriculum Activity ~-- what was going on in the

classroom, e.g., directions, discussgions, clerica% work, -
discipline of.students, skills, games, simulations, and

homaework, contracts, testing or reading.

4. Class Organization —- how the interaction between

persons in the class was taking placé; was it by lecture,

small groups, one-to-one, OI working independently.

/
5. Staff Rapport with Class. Comments from staff,
teachers:; aides, students or observer.

6. Instructidpal Procedures —-- as many as were

applicable gould be checked from the following: a) posi-
tive discigggne, b) materials available as supplements to
activity, ¢) interest. centers, and d) arrangement of stu-
dents in classroom benefits particular ingtructional

activity. /

7. Percentage of Student Motivation —-- percentages

(10%, 25%, 50%, 75%, 80%, 85%, and 90%) of active participa-

>

tion.

Results of Obsexrvations - Mathematics .

)

Table III shows the results of the 21 obsexrvations

taken of the Math program.



i

Atmosphere

The majority of thé time (.5%) the atmgﬁphere
of the Math claésyooms at Hoover was a few students,
teachers, and aides interacting any one time as
opposed to a quiaet classroom. At nll times the

-

activities were work related.

Movemsnt | .

The majority of the time (.55), few people
werae interacting and moving aboul the room. Most
were in their seats working along with help from

the Math teacher and aide.

.

Curricular Activity

There was o heavy emphasis on discipline 2.36 -
.42) by teacher gnd aides to keep the students working
and to bé'quiet and  concentrate on their contracts,
which was the major activity of the students (.61)+L
There were testing days and drills, games, contract
work, make-up work and reviews. Students knew what
was cxpected of them, since assignmoents were written
on board. Teachers spent the majority of time (61%)
on contract work and doinéiigmes and simulations
(26%) .

*H
Class Organization

\ . ' '
The least used classroom seating was small groups
(.08 teachers and .38 students). Students were com-

fortable working independently (69%) and asking for

29
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help, where students were being helped by teachers

1 62% of the time.

Staff Comments 4

The teacher/étudent rapport was excellent.

Students said what was on their minds, and thé“
teachers we%e always inncohtrol of thé situatién. ~
The atmosphere was one of open communications and
flexibility. Students were usually happy and ‘the

climate of the classroom was one conducive to

learning.
: y

The learning centers at Hoover Math classrooms ware
not well organized, yet they were usually well'
stocked.- The arrangement of the students in the
room was beneficial to learning and materials were
always available for work. Teachers were observed
to be involved with discipline 36% of the time, and
aides 42%. Perhaps this is in part due to thel
young age of most Jr. High students.

r
Student Motivation was generally high, fifty-two
(52%) percent of the time. Nineiy (90%) percent of
students were actively participating; and sckmed
eager to learn ney coPCGpts. ' /”J‘ N
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. _ TABLE III

SAN JOSE UNIFIED SCHOOL DISTRICT — DEMONSTRATION PROGRAMS
b4

Pe

(Magpematica)
Clasarcom Observation Rating Scale
o STUDENT TEACHER | AIDE
i. Atmosphere
Many people interacting at
-one time* .
A few people interacting at .
one time 12/.55 13/.62. 13/.65
One person talking 2/.09 8/.38 6/.30
Quiat _ '8/.36 Q 1/.05
\ *Note 4f related or unrelated Ne22 | 21 20
to work,
2. Movement
Many people moving around
clagsroom
A few people moving around 11/.55 11/.55 11/.58
classroom _
One person moving around 1/.05 8/.40 4/ .21
classroom _
No physical movement in
clagsroom 8/.40 'l/.OS 4/.21
3. Curricular Activity (What) N=20 20 19 ,
Directions 18/.26 5/.14
Discusgion 37.10 20/.30 4/7.11
Clerical 1/.01 10/.28
Discipline I 257.36 15/.42
- Skills (name) . ) 7 -
- . Games — Simulations | 8/.26 2/.03 .
- Name v ‘ _
Homework 1/.03" -
Contract 19/.61_ 37.04 27.06
4, Class Organization (How) N=31 EQZ 3%
- . Lecture 6/.23 : 3
Small Groups 9/.38 2/.08 2/.12
One-to~One 18/.69 115/.88
Independent Work - 157.62
N=24 T 26 17

Staff Rapport with Class (Cowmments)
Y

< T ) "
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TABLE I1II -- Continued

¥

6. Inmtruoticnal proceduraes (chack as many as ara

applicablal ]
019/.90 a. posltive discmpline L
21/1. b materials available as $upplem0nts

o activity ~

17/.81 «c¢. interest centers
’ H_
21/1. - d. arrangement of studekts in

room benefits particular
instructional act¥vity

& -~

7. Student Motivation

Pexcentage
) L | 10% | 25% 50% | 75% | 90%

a. Actively &/

participating 6/.29 /.19( ll/.Skk

N=21

E ]



Results of Observations - Reading

Table IV shows the results of the 27 observations of
the Reading Program.
1. Atmosphere
The majority of the time.;h; atmosphere of Hoover‘é
Readiné Program was quiet, eighty-one percent of our Qbéerva-

tions showed students to be taking tests or reading. For

ten minutes every day students participated in "Star Time" * .

‘where they spent this time reading whatever they chdse to .

read.

Very little movement on the pért of the s{udentgx'

2. Movement

was seen. Eighty-five percent of the time there was no-

physical movement in the classroom. The Reading classes

were more quiet than the Math classes, and highly productive -7
in terms of student motivation. In every observation, we ~

saw over 90% of the students actively participating.

3. Curriculum Activity

The students mostly work on contracts (78%) such as
one on advertising campaigns and working with newspapers.

Review for tests in spelling, AIM tests and CTBS tests.

Reading one of five novels, listening to ta or watching a

- movie, contésts, anq writing stories. Teache s'predominantly

(40%) spend time giving directions to student  and discussing

'wdrk (28%). Aides' activities were mostly c¢lerical (24%) and

discipline (26%). s

L3

4. Class Organization

Most of the time (.78) the students worked
33

40



[4

independently on prcjects or contracts or sat in the

»>

reading corner with a book. .Teachers and Aides always

- worked oneyto~one with gtudénts. Few lectures were ever

given and nore observed.

5. Staff Rapport

The English teachers at Hoover are excellent,
highiy professional and creative. ' They share a special
rapport with their students and motivate them to read on

“\ y

their own time. They know their swubject will and can

EY

tranfer thg knowledge sasily. | L

’

6. Instructional Procedures

There was a high degree of pésitive discipline
(96%) and the students respected the teachérs. Materials
wdfe always available, interest centers organized,
labeled, neat and well stocked wifh handouts and baoks.
The attractive reading corners were well used and the

seating beneficial to learning.

7. Student Motivétion
Students in Hoovef Reading classes were always
highly motivated. There was very little fooling around,
in every observation .over 90% of the students were actively

participating.
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. TABLE 1V ‘
- SAN JOSE UNIFIED SCHOOL DISTRICT .
DEMONSTRATION PROGRAMS ‘
(READING)
Classroom Observation Rating Scale
STUDENT TEACHER AlDE TUTOR
_ \\ _ S - =t B R Raarr == Sl
1. Atmosphere
9 &
Many people Interacting
at one time¥* 0 0 0 0 _
A Tew people Interacting . ' e
at one time 3/.12 7 _?/'?' , nh/"9r _
N One person talking 2/.08 165/.63 | 6/.29 | 1/.5
Quiet 21/.81 h/.7 11/.52 1/.5
*Note If related or N=26 N=24 N-ZI N2
unrelated to work. '
2. Movement » 7
. " Many people moving around ,
classroom | » o 0 0 Y
A few people moving around ) _
classrooms 2/.08 5/.19 5/.25 1/.5
One person moving around ' - ]
classroom 2/.08 ]7/'65, 5/7257 ,
No physical movement in . e
3 Ly 22/.85 | W.oh | 10750 W N
-~ N=26 N=26 N=20 Nm2
3. Curricular Activity (What)
Directions _h713 27/.40 "~ 8/.23 1/.25
Discussion 19/.28 3/.09
‘Clerical 1/.01 - 10/.29
Discipline 7 12/.18 9/.26 2/.50
Skills (name) 27.06 L/.06 3/:09 '
W Games - Simulations P ) ' }
N 5/.06 | 17000 1/.03 | 1/.25
Homework _2/.06 o
Contract 18/.58 3/.04 |1 1/.03
_ N=31 N=67 N=35 N=h
L. Class Organization (How)
Lecture S
Small Groups 1/.0h : -
. One-to-One L/ 17 23/100% | _177100% | _6/100%
Tndependent Work 18/.78 - 1
: B 0 N=23 W=23 W=17 W=b
Q k " 35 |
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TABLE 1V ~- Contlinued N

5.. Staff* Rapport with Class (Comments) .

6. Instructional Procedures {check as many as are applicable)

26/.96 a. positive discipline

27/.1 b. materials available as supplements to activity

26/.96 c. Interest centers
4 27/1. d. arrangement of students in room benefits particular
' .\ instructional activity

7. Student Motivation

. 7 7 Percentage

10% 25% 50% 75% 90%

a.. actively : .
partlclpating 27/100%

N=27 Observations.
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3

KEY:

o
4: Completely Met
31 Partlially Met

21 Not Met

0: No Data Collected

EVALUATION RECOMMENDATION

-ACTION TAKEN

»

1. Teachers in both rsading and mathematics need a
common preparation time for use in team planning.
In addition, it is suggested that either a master
teachex be appointed, or the resource teacher be
used to organize and conduct a formal weekly
neating which would have as its focus in-mexrvice
education for documented teacher needs developed
from in-service needs assessment given at the
beginning of the year.

2. In order to expedite the statistical report to
the state, develop an evaluation system for CTBS
gscoring which is independent of the district
teeting prOgram

3. Improve time spent and method of tabulating the
results of the clagssroom observations to include
a'summary of each visitation to the teacher and
project director in order to systematize data
collection from that source.

A common prep time

"was avallable.

A resouroce teacher fo}
Reading was hired.

Use of an outside
scoring firm was
enabled. -

An observation form
was developed and
revised in concert
with key staff mem-
bers for use during
the year.



6¢€

. KEY: 4: Completely Met
» 3: Partially Met
2: Not Met .
0: No Data Collected
EVALUATION ' RECOMMENDATION ACTION TAKEN
4. In-service 1s needed in the following areas: .
a. 1interpersonal relations between teachers 3 All in-service aregs
. ] were handled in:
and aildes i ]
weekly meeting r
b. parent involvement and participafion in the ﬁiagéggnggFggmggécie
function of the R-3 program s e :
¢. more extensive in-service on pre-intensive
involvement ‘
4. choosing from options in the curriculum 1
e. teaching human,vélues in the curriculum
5. Imprqve coordination between management decisions
and staff function are needed. 4 A management calendar

~

6. Contracts need revision and extension of their

range for both high achieving and low achieving.
students. This is true for reading and mathe-
matics.

=]

was developed and dis-

tributed to staff and
management activities -
listed on a weekly
bulletin board.



KEY: 4: _Completely Met
3; Partially Met
2: Not Met
0: * No Data Collected
EVALUATION RECOMMENDATION ACTION TAKEN
7. Parent participation should be increased.
. . 0
! i
¢
8. - Improvements in the Intensive Involvement are
' recommended as follows:
’ a. develop better bus accommodations in terms :
- bf scheduling departures. 4
© - e
: b. hold a more extensive pre serv1ce workshop e
for staff. -4
'd ¢. improve the quality of evening activities.
4 See I.I. evaluation.
d. do the £.I. in 2 visits of 3 days rather than ) :
the 4 visits of 1-1/2 days, this would linmit . .
2 This could not be done
" "
the “"rushed" feeling exprassed by students due to money factors.
and staff. . , _
- e. revise or eliminate and replace: clean our: — i
A scene, save our seas, and the ecology game 2:] to be done during
~—  Summer '78 °

rated lowest by studentds.
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‘} ] : : KEY: 4: Complet&ly Met
‘ 3: Partially Met
21 Not Met ;
0: No Data Collected
e o ittt . - X o . e - o " e )‘,f o . o
EVALUATION RECOMMENDATIQN - : ACTION 'rA_KrﬁN
f. allow students moxré free time (if over a —
3-day period). . St 2 I
. g. alternate the recreation _and activity type of N, ' {
events with the curriculum events to break up ) oo .t
RS ‘the day and actively involve both staff and 4 ‘See I.I. evaluatlon.
e learner. | - o ’
9. Staff time involved. in dissemination should be limited | — T X
somewhat. . ‘ 4 _Since a Title IV
project was approved
) - ' for funding, ddis- .
. c¢rimination efforts
- o .by the project, staff
i ’ time spent in this _
) - _ : ., activity was drastically
. : ~ ' o reduced.
/ ‘ ) . . k l * ‘k\" -
’ ! ' : T .
!
’ ‘ 57
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Survey of Instructional Aide Activities — Mathematics

In Novembef 1977 all téﬁcheré and aides in the

Mdath program completed a survey of instructional aide
activities. 'The aides could be rated on 23 djifferent
activities Xvery satisfadtofy, saﬁisfactory, not satis-
factory, not being done) and, in addltlon it was to be
d801ded whether each activity Should ‘be a part of the
aide's responsibility. ‘The 23 activities included wera
the following:

1. Showing mutual respect.

2. Discovery of new skills, intérests in classroom activities.

3. Performing clerical duties. '
4. Performing instructional duties. - .

5. Operating to prevent use of disciplinary measures.

6. ﬁsing disciplinary measures consistent with teacher
philosophy.

1

7. Providing an objective look at classroom atmosphere.

8. Esgtablishing and maintaining good communication with
teacher. _

9. Establishing and maintaining good communication with
parents. .

10. Discussing philosophy of clabbroom prodedurcb with teacher/
* aide.

11. Viewing wqrk with the teacher/aide as a cooperative
(team) venture. :

12. Participants in lesson pldnning.

13. fFollowing standard office procedures.

43
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14. Lesrning to use all classroom cyuipment.

15. Using self direction and autonomy in work in the classroom.
. Agsguming responslibility to sec what neceds to be done and

to do Tt
16. Acceptancg;of constructive crfticism in a positive manner.
17. Being on {ime to class. |
18. Regular attendance at class. .
19. Notify teachér/aidg of anticipa;ed absenge'wh@n_pgbaiile.

20. Assisting students in specific instructional tasks, work

e cassignments.
21. Monitoring class in teacher's absence. - : & |
. 22 Willing to work extra time on occasion when necessary with

mutual agreement.

23. Demonstrating gself-control of emotions.

Teacher 1 stated that the aide conducted all
activities very satisfactory and tha£ they all should bé
‘I’ ©a part of the aide's responsibility; The aide tHought
that she conducted all activities, but rated herself
"satisfactory" on diséoverj%of new skills and perfdrming
clerical duties. She did not state which éctivities should
be a part of her responsibility.

T?acher I1 felt that all activities except estab-
lishing and maintaining good communicatibn with parents’
should be a part of the aides' responsibility T that
particular item they were not sure about. The Aide felt

* that éll.ifems should be a part of their reéponsibglityﬁ
The teacher also felt that their Aide did not establish
communication with parents, but the Aide felt that this

- was done very satisfactorily, |
® o

g 4 4
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Teacher III again felt that all items should be a
part of the ailde's responsibility, but the aide felt that
discovery of new skills, interests inlclassraom activities
and performing instructional duties should not be a part of
gn aide'snfesponéibility. Those items were among the few
that the teacher rated the aide satisfactory7on, whereas
she rated her aide very satisfactory on most other items.

.L Teacher IV also felt that ali items shduld be a paft
of the aides' responsibility and so did their aide.  The

teacher rated the aide vexry satisfactory on all items bp#

" participating in lesson »lanning, learning to use all tf

classroom equipment and acceptance of constructive criti-
cism in a positive manner. In these items, the aide was
rated satisfactory. It is interesting that the aidesrated

themselves satisfactory on these items. . .

Reading

In November 1977, two of the four teachers and none

-

of the aides in the reading program completed a survey of

_‘instructional aide activities.

Teacher I\rated her aide very satisfactory on all
23 items, but she did not say whether the activities should
be a part of her responsibility. Tcacher II also rated
hey aide vegg satisfactory oﬁ all items gnd felt that they

all should be a part of the aide's responsibility.
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‘ Dug to the lack of participation of 2 teachers and

ald aides on this survey, it is not possible to make a

comparison between teacher and alde responses.

§taff Attitude Survey - Reading

In April 1978; a school survey of'interpeysonal
relationships was given to the Math teaghers and aidéé
In the program. Three teachers and three aildes responded
to the survey. One of the teachers had 0-3 years teaching
experience and the other two, 6-10 years. Of ihe aldes,
two had 0-3 years experience, and one aidg had 4-6 years
experience. . The survey asked questions in the areas of
in-service needs, attitude to self and others, abilities,
‘I’ .gttitude to students, attitude to the program, atbitudé
Lo support services and aide-teacher activities. Most
questibns were rated on a scale from 1-5, one being tﬁe
lowest (not at d11 true,'acceptable, etc.), 5 being -the
/f. highest (very true, very acceptable, eté.), the rést of

the questions could be answered '"yes'" or '"mno."

)

In-Service Needs

The tecachers and aides were asked whéther they would
* like to be better informed of what otlher teacher§/uides
were doing in their respective'classféoms, whether they}
woyld be interested in learning now techniques with the
disciplinary problem students and whet?er they were cléar

. . regarding the role of the teaching aides. The survey also
\ - - |
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Teacher/Ad

Question

3

1.

I would 11ke to be better informed
of what other teacher/aides are
doing in their respective class-
rooms '

l}"does not apply 2) very untrue
3) tends to be untrue 4) tends to
be true 5) very true

33%/66%

33%/0

33%/33%

I am interested in learning new
techniques with the disciplinary
problem students
lg“does not apply '2) very untrue
3) tends to be untrue 4)-.tends to

be true 5) very true

33%/66%

66%/33% |

I am clear regarding the role of our

teaching aides.

lg does not apply  2) very untrue
3) tends to be untrue 4) tends . to
be true. 5) very true

I have adequate information and

skills to teach the underachiever’

1) does not apply
3) tends to be untrue
be true ) very true

2) very untrue
4) tends to

66%/33%

33%/66%

100%/100%

o

_be’ true

Overall, the relationship between
our teaching aides and the teachers
1s conducive to a good learning
atmosphere

1) does not apply 2) very untruye
3) tends to be untrue 4) tends to
5) very true

100%/100%

Regarding my knowledge of the
environmental (socioeconomic,
familiar) background of our
students, 1 feel

1) N/A
aware- -

3) fairly
5) very
aware

2) unaware
4) aware

My knowledge about how to teach the
gifted student is

1) N/A  2) inadequate’
3) questionably adequate
4) adequate

33%/100%

33%/0

f

33%/0

B s T

5) very adequate

0/33,

-

"33%/33%

oo

66%/0

“
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Lheir knowledge in this area was very adequate.

» N h

asked whether they have adoguate information and skills
to teach the underachievers, whether the relationship
between aides.and taeachers 1stcongucive to 8 good learning
atmosphere, héw aware tLthey were of ilhe envirqnmental back-
ground of their students and how qgequate their knowledge
about how to teach the gifted student is. In the area of
1n~servicemneed$, afl teachers and aides stated that they
were interested in learning new techniques with the dis-
ciplinary problem student, that they had adequatle informa-
tion and skills to teach the underachié‘ex that they were
clear regarding the role of the teaching aides and that the .
relationsh%p between the teaching uides_and the teachers
is conducive to a good learning atmosphere.

One-third of the teachers and aides would like to be
better informed of what othef’teachers ahd aides are doing

in their respective classrooms, but the other two—thirds

would not. Two of {he 3 aides felt fhat their knowledge

‘of how to teach the gifted(student was questionably adequate,

the third aide felt that it was’ﬁdequate as also one of the

teachers felt. The other two teachers, however, felt that

-

Attitude “to Self and Others .

The quostions about their nttltude toward themsclves

and others included whether the tcachers and nides felt

that their colleagues understand them, how thgy’fgei,about
N

!
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. : Teacher/Aide (%)

Question 1 a b c d e

y 1. 1 feel that my colleagues understand me.

as N/A  b) verd untrue 20% | 60% |20%

A}

¢) tends to be untrue
, d) tends to be true e) very true

2. With respect to my colleagues 1 feel

a) N/A b) withdrawn .. 66%/ |33%/
c) 1t varies d) fairly open 33% 66%
e) very open '

3. A student discussion regarding the
Tearning process in an academic
classroom situation is |
a; N/A b) Not relevant : 66%/. |33%/

- ¢) questionable d) relevant 0 100%

e) very relevant

4. 1 find myself enjoying teaching A
a) much less  b) less and less 33%/ 33%/ | 33%/
- ¢) the same as I've always .felt . 0 66% 33%
d) more and more e) very much more

. 5. A teacher has the right to impose his
values on students -, «
a) not at all b) very little 66%/ 0/ 0/ | 33%/ '.
c; somewhat, d) to a good degree 0 33% | . 66% 0
e) very much

6. Group cohesion and harmony as a
result of the relationships between o
different faculty members i5 - ..
present at our school -

-a) not at all b) to a small degree 100%/ 0/
c) to an average degree . 33% 66%
d) to a good degree

e) to a large degree
7. Has your experience with parents of R-3 children been positive?

. Yes | No

66%/66%
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;them and whether they enjoy teaching. The survey also

asked the teachers and aides about the relevance of a
gtudent discussion regarding the Hparning process in ah
academic classroom. Eighty percenl of toachers and aides felt that

their colleagues understand themw and they said that they

feel fairly or very ‘open to th 3% They also all stated

that a student discussion regarding the learning procass
!

in an académic classroom situation is relevant or very.
lelevant, though aides felt more strongly about this.

One teacher and one aide said that they enjoy ﬁeach—
ing more and more, one teacher and two aldes, that they
enjoy it the samo as always, and one teacher enjoys teaoh—
ing less and less. There was' a general disﬁgreement whether
a teacher has the right to impose his values on students.
Two of the three teachers felt that they did not have this
right at all and the other teacher Telt that he did have
the right to a good degree. One of the 3 aides felt that
he had this right very little and the other two Ieit that

they did have the right somewhat. .

Attitude to Students , N

Questions in this area included whother the culturally

+

different student expecils special DriVilGﬁés from the teachers,
how accepting tecachers and aides felt about the underachiever,
whether students must and should be forced to léarn and

whether disciplinary procedures betWeen classrooms should be

50
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.‘ ' | ' Teacher/Aide (%)
Qgestion R 2 3 4 5.

1. The culturally different student expects | . \
special privileges from the teachers at

our school. , 33%/0 |66%/ |
1) does not appl 2) very untrue (3) tends e 100%
to be untrue 4) tends to be true 5) verysss—

true -

2. The way I feel about the underachiever who

doesn’t use his potential is 66%/0 | 0/66%)33%/0

1) N/A “2) unachgptive 3) occﬁs%bnaiiy'-

___accepting 4) accepting 5) very accepting 5
3. Most students must often be forced to learn. . ﬁ 33%/33% 66%/

1) N/JA  2) very untrue 3) tends to be 66%
untrue 4) tends to be true 5) very true

4. Should dtudents be forced to learn? 33%/0 [33%/33% [33%/66%

1; N/A  2) never 3) sometimes 4) often
5) at all times

Disciplinary procedures and restrictions ' |
.between classrooms should be . ]09%/33£ 0/66%

1; N/A  2) unimportant 3) varied 0oy
7 4) similar _5) the same '

6. It is important for a teacher to be familiar ~ 7777 . 1100%/
» with a student's background (his home 004
environment, his ethnicity, etc:) . |

1) N/A 23 very untrue 3) tends to be
‘untrue 4) tends to e true 5) very true

7. A student's ability determines his performance. 0/33% [33%/33% 66%/33%

1; not at all  2) very little 3) somewhat : .
4) to a good degree 5) very much

. . £
8. 12§C;?ﬁ;a\ situation at our school a fects’my» 132/0 | 338/66%| 0733 339/0

1) not at all  2) very little 3) somewhat

4} toagood degree 5) verymuch .

9. Have you seen improvement in R-3 students? Wr YES NO'
_ , a3, self image _ 66%1100% '
R . B ~b. motivation to Yearn] 33%{100% | ,
c. Is this above the expecte (based on your pasT experience)” f:if["ﬁ?% 100% | 33%/0

4
’_., , e — . s e
. . 3
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gimilar. Tho Sdrvey also asked,about the importance for
the teacher to be familiar with a student's background, ﬁa
to what degree a student's ability determines his perfdr~
mance, how much the racia{ situation at thelscgool affects
the teaqhing and whether any lmprovement in seif—image And
the motivation tQ learn seen is seen in the R-3 student.
‘None of the teachers and aides felt that the .
culturally different student éxpécts specialvyrivileges
from the teachers at the school and all felt that dis;
'Eiplinary procedures and restrictions betweon classrooms
should be similar of the same .and that it is 1mpbrtant for
4 teacher to be familiar w%th a student's background.
All aildes stated that they,have seen improvement in the
‘R-3 students' gself-image and motivation to 1earn'anq 2 of
the three teachers felt this way. _

Two-thirds of the tepchers and aides ﬂmhq:ihat most
students must often be forced to learn and the other one-
third thought that this was not true. Two of the aides.and
1 teacher fell that students should often be forced to learn,
one teacher and one aide felt that thoy should be forced

somctimes and the other teacher felt that students should

never be forced to learn. Two teachers and one aide felt

that a student's ability detcermines his performance to a

good degrce. Onc teacher and onc aide felt that it does

somewhat and the remaining aide felt that it does very
.

t
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. . lityle. There was also genoral disagreen\lent whether the
ragial situation ﬁt the gphool alffects the teéching. One
teacher dgaid thet it did not at all. One teacher and two

X aides sald 1t did very 1ittle. One aide said it did some-

what, and the other teacher said it did to a good degree.

Attitude to Support Services

In this area, ﬁéachers and aldes Qéré asked ﬁbqut
the disciplinary support that the counseling staff gives
the classroom, how they viewed the impact of the resgource
‘teacher and how they rated his effectiveness and the
effectiveness of the teacher or éide they work with.

Teacher/Aide (%)

. Question , - ] 2 3 | 4 5
1, Our counseling staff supports the.
» classroom with discipline.
12 does not apply 2) very untrue 33%/ | 66%/
3

tends to be untrue 4) tends 33% 66%
to be true 5) very ‘true .

2. How do you view the impact of the
resource teacher? . ‘
1) very effective 2) effective 100%/ | 0/
33 helping me somewhat 0 66%
4) needs improvement

- 3: Rate the effectiveness of the

resource teacher (if you have one)
1% excellent 2; good 3) fair 66%/( 33%/
~4) poor ' 5) not applicable 0 66%

4. Rate the effectiveness of the
teacher or aide you work with

VU S,

1) excellent 2) good 100%/
3; fair 4) poor 100%
5) not applicable

w !
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All tcachors and aldes agreed that the

counseling staff supports the classroom, and ratad

the effectiveness of the teacher or aide they work with
excellent. The impact of the resource teacher was con-—
sidered excellent by the teachers and good by the majority

of aides.

Attitude to Program

Questions asked in this area included Qhether
teachers and aides felt thatgthe R~5/8B~90 Program is
meeting its 5bjective thisg year, whether the program
helps children with theix learning problems and whaetheaer
they want to be involved as a.staff(ﬁeﬁber next year.
It was also asked whether contracts ‘are designed around
the individual student's needs. |

v

Téacher/Aide (%)

Question YES NO

LY

1. Do you feel that the R-3/SB-30 Program 100%/100%
is meeting its objective this year?

2. Ddes'the program/iélp children with

their learning problems, in your 100%/100%
opinion? -
3. Do you want to be involved next year 66%/66% 1 3380

as a staff member in she R-3/SB-90?

4. Do you feel that the contfacts are
designed around the individual 66%/100%
student's needs in your classroom?

5. Have you usced the carcer simulations
in your classroom? (Math staff only)

“aer
L 4
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All teachers and aides felt that the R-5/8B- -0, ;Eu'Tj' .

Program 1s meeving its objectives this year and that tha ! .¥'9;“
v T \.,; S

vy . * Y

by “

program helps children with their learnlng problaems. ;

.

Two-thirds of the teachers and ajdes would like
. '*\'.‘
to be involved next year as a staff member in the program

and one of the three teachers would not like to be involvaed.

-

4:8
e

Abilities
g

The questions asked here were how teachers and - aidegﬂ
assessed the effectiveness of their method of teaching
students of a different ethnic group and the clarity of

the role that they.are expected to play inp kheir school's

community. - ) .

Teacheréﬁide (%)

-

o

Question 1 2 | 3 4

1. 1 assg%s my methods of
teaching students of a
different ethnic group
to be 100%/

1) veory effective 100%

2) effective
3) limited . _
4) not effective ~ ; ' Y

2. Tho role I'm expected to
play in our schools' : .
community is 0/ 33%/ | 33% 33%/
1) N/A 2) unclear 33% 0 66% -0
3) varies 4) clear
5) very clear

187}
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. . All te&chers and nildos assossed th%ir methodh of
tenching students of a diiferent ethnic gtoup to be

effective.

[ .
There was a disagreement on the quegtion of how

- 17 . e
, clepr the role Waﬁ that they were expected to play Ln
the sohool‘s‘comﬁﬁhity. One teacher said 1t was very o

clear, one that it was clear and one that it varies.
o
Two anides said it was clear and the other that 1t was
. / .
unclear. ' o f

L8

Aide~Teacber Activities
Teachers and aldes were asked to check classroom
_activitieq The activfties waere remedial work, small
. , " group work within the class, working with the gifted media .
preparation, clerical, one to one, parent cont?cts and
other.
feachers and aides rated the classfoom activities

-

as follows:

Activity Teachors Aldes
Remedial work | ' 1 100% 100% .
Small group work with- 'q" ' |
in the class 100% 100%
Clerical ! , 100% 100%
"One to One 100% . 100%
Media Propﬁration . 66% 66%
Working with the gifted 33% 66%
“Parent Contacts | A 33% 66%
B ' 56




MATHEMATICS

.

@

* In April 1978, the School Survey cof Interpersonal
t
1Relatidhships (SSIR) was given to the Reading teachers and
aidas. Four teachers and four aides responded to the
A

survey.' Two of the teachers had 0 - 3 years teaching expe-

..rience.aﬁawone“t@agh@x,.4flﬁ,years..mOne_aide“hade:;lmnmm»mm“mm

years experience; one 4 - 6 -ytars, one 6. - 10 years and the
e . '
other aide over 10 years.

] -

In—Serv1ce Needs

The/teachers and aides were asked whether they

<J

would like to be better informed of what other teachers/
aides are doing in their respective classrooms, whether.

. . 0%, . o ’
they would be interested’'in learning new techniques with

~

the disciplinary problem students and whether they wexre

N

clear regarding the 'role of the teaching aides. The survey

R d
also asked whether they have adeghate information and skills

_to teach the underachievers, whether the relationship between

»

aides and teachers is conducive to a good learning atmosphere,

how aware they were of the environmental background of the W5

students and how adequate their knowledge about how to tea %

.the gifted Student is. In the area of in-service “nceds, the

teachers and aides generally agreed on most questions asked.
All teachers and 3 ot of the 4 aides said that they were

interested in learnlng new technlques with the disciplinary

s\ 57
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Téacher/Aide (%)
-Question ' . ] o 3 4 5

i

.I would Hké to be bettef* informed
of what other teacher/aides are

doing in their respective class- : . -
Foom P 0/50% | 25%/25% | 75%/6 | 0/25%

l; does not apply 2) very untrue
3) tends to be untrue 4) tends to
be true 5) very true

2. I am interested in learning new
techniques with the disciplinary , :
_ problem students - 10/28% | | 50%/25%  [B0%/50%

1; does not apply 2) very untrue .
3) tends to be untrue 4) tends to - P

be true 5) very true

4
Y

3. I am clear regarding the role of our :
teaching aides. | 0/50% | 25%/25%  [75%/25%
]; does not apply 2) very untrue | =

3) tends to be untrue 4) tends to
be true 5) very true R - 8

D

4. 1 have'ﬁdequate fnformation and :

skills to teach the underachiever 0/25%  -l25%/25% | 0/25% 75%/0

' 1) does not apply  2) very untrue

. 3) tends to be untrue 4) tends to
be true 5) very true

5. Overall, the relationship between
our teaching aides and the teachers - -

1s conducive to a good learning
atmosphere 0/25% - 50%/50%  pH0%/25%

1) does not apply 2) very untrue
3) tends to be untrue 4) tends to
“be true 5) very true

6. Regarding my knowledge of the
environmental (socioeconomic,
familiar) background of our
students, I feel

1} N/A  °2) unaware 3) fairly .
aware 4) aware -5) very )
; .aware /

0/25% 50%/25% 50%/50%

7. My knowledge abo’ how to teach the

gifted student is : 0/25% | 75%/75% | 25%/0
1) N/A  2) inadequate | )
3) gquestionably adequate . : :
4} adequate
‘ 5) very adequate
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problem student and that they felt aware or Vvery aware of
the environmental background of their students. y Seventy-
five (75%).percent of all teachers and aides stated that
their knowiﬁdge about how to teach the gifted student is
adequate. All teachers and 3 aides also felt that the rela-
tionship between-the-teaching aides and the teachers 1s
conducive to a good learning“atmosphere_

One hundred (100%) percent of the teachers and half of the aides
were clear about the role of the aides, the other half
of the aides were not as sure. Three of the 4 teachers
and one of the 4 aides felt that they have adcquate informa-
tion and skills to teach the underachievers,dhOWGver the
other teacher and 2 of the aides feit that this was not

true fér them.

Atti%pde to Self and Others

The questions fécuséd on étaff attitude toward them-
selves and others and included whethe? the tecachers and
aides felt that their colleagues understand them,” how
they feel about them and whethex they enjoy tepching. The

»

survey also asked the staff about the relevance of a

-

student discussion regarding the learning process~in an

academic classroom. In the area of attitude to self and

others, all teachers and all but cne of the 4 aides felt

that their colleagies understand them and all aides and
59
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Question

Teacher/Aide (%)

b

c

d

1.

I feel that my colleagues uﬁng~
stand me. .

~a) N/A b) very untrue
c¢) tends to be untrue
d) tends to be true
e) very true

20%

60%

With respect to my colleagues
I feel - ' ' \

a) N/A b) withdrawn
¢) it varies d) fairly open
e) very open '

50%/

50%/
100%

A student discussion regarding
the learning process in an
academic classroom situation is

a; N/A b) not relevant
c) questionable d) relevant
e) very relevant

0/25%

25%/
25%

15%/
50%

I find myself enjoying teaching.

much less b) Tess and less
¢) the same as I've always felt
d) more and more
e) very much more

a

25%4

75%/
75%

»0/25%

A teacher has the right to impose
his values on students

'ag not at all bg very Tittl e
c) somewhat d) to a good

e) very much | degree

0/
50%

50%/
25%

25%/
25%

25%/

Group cohesian and harmony as a
result of the relationships™
between different faculty mem-
bers is present at our school .

a) not at all b) to a small
_degree c) to-"an average
degree d) to a good degree
¢) to a large degree

25%/.

502/
25%

0/
25%

0/25%

i

Yes

,No

100%/50%

0/25%

Has your experience with parents of R-3 children been positive?



. half of tﬁe teachers said that they felt fairly open towargs
them. A student discussion regarding the learning process
in an academic olassroom situation was considaered relevant
or‘very"relevant b? 100% of the teacﬂers and 75% of the
aides. | : ¢
| Seventy-~five (75%) percent of teachers and aides
.Qta£ed that they enjay teachind the samé as they have
always feit and.loo%rof the teachers and half of thé aides
felt that their experience with parents of R-3 children has
been positive. A general disagreement was found in.the
answer to the guestion whether a teacher has the right to
‘ impose his values on students. Half 'the_ aides said that a
téaéher does not'hage this right at all. One of the 4
aides and héif the . tecachers felt he had this right, “very

little and one -aide plus one teacher felt that he had the

right somewhat. The ‘remaining teacher felt. that he had
the right to a good degree. Group cohesion and ﬁarmony )

'was viewed as being present more to teachers than to aides.’

]

Attitude to Students | )

'  Qusstiond in this area;included whether the
culturally different student expects special privileges ®
from the teachers,lhow‘acéepting teachers and aides felt

about the underaéhiever, whether students musgt and should

» i

e
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Question

Teacher/Aide (%)

2

3

The culturally different student expects
special privileges from the teachers at
our school.

1) does not appl 2) very untrue (3) tends
to be untrue 4) tends to be true 5) very
true r

(

0/25%

25%/25%

50%/0

25%/50%

The way" 1 feel about the underachiever who
dpesn't use his potential 1s

1) N/A 2) unacceptive 3) occasionally
accepting 4) accepting 5) very accepting

25%/25%

50%/50%

25%/0

Most students must often be forced to learn.

1) N/A  2) very untrue 3) tends to be
untrue 4) tends to be true 5) very true

75%/50%

25% /259

0/25%

Should students be forced to learn?

]g N/A 2) never 3) sometimes 4) often
g '

25%/25%

75%/25%

0/25%

0/25%

at all times
Disciplinary procedures and restrictions
between classrooms should be ’

1) N/A
4) similar

2) unimportant

3) varied
5) the same '

100%/ 757

0/25%

It is important for a teacher to be familiar
with a student's background (his home
environment, his ethnicity, etc.)

1) N/A 2% 3) tends to be
untrue 4 5) very true

very untrue
tends to be true

25%/ 259

75%/75%

A student's ab111ty determines his performance. ’

2) very little

b

3) somewhat
) very much

not at all
to a good deqree

A

50%/50%

50%/0

0/50%

The racial situation at our school affects my’
teaching _

-

2) very little 3) somewhat

1) not at all
5) very much

4) to a good degree

l

50%/100

L 26%/0

v

25%/0

C.

Have you seen improvement in R-3 students?
) 3.

self image

b.

motivation to learn

T NO

1 100%

100%
i 50%

Is this above the expected (based on your past experience)?

50%

25%/25%




be forced to learn and whether disciplinary procedures
. between classrooms should be similar. The survey also
askad about the iméértance for the tcacher to be familiar
with a student's background, to what degree a student's
ability determines his performance, how much the racial
gsituation atathe school affects the teaching and whether
any improvement‘iq self—image and the motivation to learn

seen in the R-3 séndent, v

R All teacheés and 3 of the 4 aides felt that
disciélinary procédures and réstriiﬁﬁons begween class-
rooms should be similar and all teécners and aides stéted
that it is important for a tcacher to be familiar with a
student's backgrdund. All aides and half the teachers said

. : that the raciai situation at the school had no affect on
their teaching. )

Seventy-five (75%) percent of the teachers and 25%
aidesqfelt that the culturally different student ddes not
expect special ﬁrivileges from the teachers at the school,
however, half of the aides and 25% teachers_felé that they

do. Thrée~fourths of the teachers and half the aides felt

“that it is not true that mdst sfudents must often be forced
to learn, but the remaining téachcrs and aides said that
they-thought this 1s truec.

All teacﬂers and aides‘spdtud phét they have saen
improvement .in thé R-3 studunts' sclf-image and all
teachers and half the aides felt that they see improvement

. - in the R-3 students' motivation to lcarxn.
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Attitude To Support Services

In this area, teachers and aldes were asked about
the support that the counseling sdaff glves
the classroom, and how they rated the effectiveness of

the teacher or alde they work with.

Teacher/Aide (%)

Question . 1 12 .03 |4 5
1. Our counseling staff{ supports .
the classroom with discipline. Oés% 5§;< Sif/

1) doos not apply 2) very
untrue 3) tends to be un-
truae. 4) tends to be {rue
5) very true

2. Rate the effectiveness of the
teacher or aide you work with.| 50%/| 25%/} 25%/

1) excellent 2) good 508| 508 0

3) fair 4)-poor 5) not
applicable

~In the arca of attitude to support services, 1t was
found that =all teachers and half the aides felt that the
coﬁnseling stalf supports the classrooh,with discipline,
The effectiveness of the teache;,or aide they work with
was rated excellent by half of the teachers and aides,

good by one-fourth of the teachers and the other half of

the aides, and fair by the remaining teaqhefs.
N ‘ '
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Attitude To Program

1
Questions asked in this area .included whether

teachers and aides felt that the R-3/SB-90 ﬁrogram is

meeting its objective this year, whether the program helps

-children with their learning problcms %nd whéthér“théy“Wdht

to be involved as a gtaff member next year. It was also
asked whether contracts are designed around the individual
student 's needs whether they have . used career simulatjons
in their classrooms and how effective they were.
Sevénty~fivc (75%) percent of all teachers and aides
felt that the R-3/5B-90 Program hs meeting its objectives
this year and all tcachers and aidcs said that the program
helps children with their language problems and that the

contracts are designed around the individual student's

needs in their classroom. All teachers and aides had used
career simulation in their classroom, and 75% teachers and
25§ aides felt that it had bé;n somewhat effective, the
rest felt that itrhad been either very'effective or
effective. Seventy-five (75%) percent of the aidas and
half .the teachers said that they want to be involved next

year as a staff member in the R-3/SB-90 Program and 25% of

both groups said that they would nbt like to be involved:

65
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___ Teacher/Aide (%)
Question ) . YES NO

1. Do you feel that the R-3/5B-90
~ Program is meeting its objective this }750/75% [25%/0
_year. If not, why, R N S

2. Does the program help children with
their learning problems, in your 100% 21004
opinion? e : ,

25%/

3. Do you want to be involved next year 50%/75% bpde

T _as a staff member in the R-3/58-907?

4. Do you feel that the contracts are
designed around the individua) 100%/100%
student's needs in your classroom? | =

5. Have you used the career simulations |
. in_your classroom? . (Math staff only) ]_OQ%/]_OO%

6. Please rate the general effective- .
ness of these career simulations: 75%/ 10/50%

1) Not effective . eo%
Somewhat effective
Effective :

&) Very effective | .

25%/0

©
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Abilities

The questions asked here were how teachers and

aides asscssed the effectiveness of their method of teach-

ing students of a different ethnic group and the clarity

of the role that they are expected to play in their

school's community.

Three—-fourths of the teachers and aides assessed

their methods of teaching students of a different ethnic

¥

group as effective or very effective,

Seventy-five

(75%)

of the teachers and 50% of_the aidas felt clear about the

role they are expeéted to play in their school's community.

»

Question

Teacher/Aide (%)

2

3

1.

1 assess my methods of teaching
students of a different ethnic

group to be -

1) Very effective 3) Effective
3) Limited 4) Not effective

75%/0

| 25%/75%

The role 1'm expected to play in
our school's community is -

1) N/A
J) varies
5) very clear

2) unclear
1) clear

75%/50%

25%/50%
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. ‘ : Alde-Teacher Activifies

Teachers and #;des were asked to check classroom
activities. The a&%ivities were remedial work, small
group work within the class, working with. the gifted,
media preparation, clerical, one to one, parent contacts

and other.

Teachers and aides rated the classroom activities

N

as follows: . ~

Activity ' Teachers Aides

Remedial work 100% 100%

Small group work with the class 100% 100%

. One to one 100% 100%
Clerical _ : 100¢% 50%

-~

Parent contacts 75% 75%

Media preparation | | 50% 75%

Working with the gifted 75% | 25%

LN
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MANAGEMENT AUDIT AND REVIEW
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s A management audit and review was conducted ’

in February, 1%»8 by two representatives from the State

_ Department of Fducation (sse Appendix II¥R 'The areas

of exploration were: . 4
. 1. Selection Qf_Png:am Participants
2. Program Administratlon -
3. Program Implementation
4. 1Isolation and Segregation of Students
5. Coordination of Resources
6. Staff Development \
7. Parent and Communiﬁy Involvement,
In each area many questions were asked of the

program eSpCC1&11y focu81ng on the Raading oxr SB ~90

aspect.

It should ba noted thét the program received a
perfect score in every area by these ?outside“_observers.
The two stéte representatives stated that they had
never given or heard of such a«"pérfect" review being
given before. appendix Ivaresents all details of }he

M.A.R. visit.
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One of the most.lmportant aspects of the Rf3
program is the Intensive Involvement study trip. This
is ﬁrovided free to th? R-3 children. Students were
away from home and .formal: school 1 1/2 days, and during
that time were involved in special kinds of gchoql
" lessons. The Intensive Involvement (I.I.) was held at
Camp Camﬁbell in the Boulder Creek area. Yolunteer tutors
aﬁgh Lincoln and Leyland. High Schoéls who were former R-3
stﬁdenﬁs and teacher aides went on one of the four succes-
sive trips on May 8-12.
4
' The Intensive-Involvement Study Trip presents an
educational opportunit? that goes beyond the traditional
classroom experiences including:
N 1. Lessons that are desiéned to take advantage
of the outdoor environment.
2. Experiences relevant to reinfércing mathe-
matics skills.
3. Providing a wﬁoiésomé,iiqstrﬁctional programnm
with students, £eachegS aﬁd aides living,

experienting and learning togéthgr.-

The students are. grouped with teachers or aides

3 . ) F . 0 . = ;
for inttnsive small group instruction, meals, recreational

9

‘activities and cabin accommodations*during the trip to

Camp Campbell. A ratio of one adult for every ten stu-
° dents 1is maintained.at all times. ™

7
u'



. i appendix III lists the schedule of activities for
';}

eacH saession and shows the student evaluation from com-

pleted for each student by the person who supervisead

them in their sleeping quarters.
The students who chose to participaﬁ@_(abbut 40%

. of the students in the program) were committed to the

£« . , .
project. ‘ e
These I.I. trips submerge the s@hdénts”ih their
learning process by asking them to look pr_solutiOns to
i S

[ . . . - .“ . F -
problems using learning from a culminatidén of weeks of

¥ S N SV
preparation of math concepts in the cLasgroom. Staff-
parents were invited to attend for Suppont‘ For some stu-

dents it was their first time away from home overnight

and/or their first time away at a Camp.

Some of the activities learned at Camp were: Lesson
. on -Planning Travel Costs, The Map Measurer, Career Game,"

Land Grant'game stakeout, map making, usec of compass,

_Survival in space and magical mystery music.

Some.comments from the staff are following. '"'The

1

studehts were so happy and so eager that they°finished

cach lesson ahead of scheaule and had ﬁ%rg'free time for

recreﬁtion.” “"They lovéd the beautiful YMCA Camp Campbell

and the jogging, sq}mming, row boats and‘the food." '"'There

w;s no night time entertainment so they ware gored'oar]y ﬁ?.-
"and star}ed fuﬁﬁing around.f (Comments %ade weré a wish for

o

, .
-'I. , a dance of movie since the 3-man band ended very earlgain




/
the evening.)“The students were on their best behavior
and espgclally enj@yed-the,&and grant stake out.
The R-3 program, as implemented at Hoover Jr.
High School, incorporates learning through lndividualized .

instruction, group interaction and aé?blems rggated to

the real world. All three learning technigques are

accomplished primarily in th%.glasérbom. It is clear that:

the additional learning experience called Intensive
Invol@ement has decisi;@ advantages-over traaitional
school programs in that students can apply their learning
in real—-life situations. ‘
The Iptensive Involvément 1978 was evaluated by
all of the partiéipating staff (19 staff) and the %ﬁﬁ
students who participated. The objecp‘pf the evaluation
was to pinpoint the Qrogram‘s strengths and weaknesses,

agsesses the responses given by both droups and compares.

them according to their similarities and dif{fercnces.

4 v

!

_Teachers' Evaluations . ) - -

‘¢ -

The teachers' questionnaire was divided into three

parts. The first section cvaluated the organization and

-

structure; the second, the facilities;.and the third sec-

14
tion was an attitudinal evaluation.

A. Organization and Structure
' The staff was .asked to select the "‘length of time
) S

.«

'and to ascertain the necessary lmprovements This section

e



which would be best for conductinag the I.TI., how effec-

al®

tively the tranSprpagion to and from the Camp was handled

o

and whether there wag enough staff to handle thesI.I.

effectively. They werc alsh asked to rate the length of

time allowed for each lesson and to rate ‘the physiéal

facilities at the Camp. ' N -

1. Please sclect the length of time which would be

A}

best for conducting the I.I. . e e T

¥
g
~ A

()1 dayl () f-l/2~daya (9.2 daysiq:(.)_g l/Z‘déyé B
07"

26.3 =4 ~.10.5 .21
() 3 days Blank - o~
21 21 . T : . o~
' we” . . KA .
PR e . .
.7 ‘ e . 7. : '
' 2. Rate the length of time allowed for each lesson .below:
. _ ) B 'I‘bo_ I~_1uéh Just * |Too Little B'lankv
- : ___ Time _Right Time 3
'»'t.,:' re « ¢ y a - )
o a. FPlapnlng - 31:5 |+ 57.8 | 5.2 5.2
¥ X travel costs.
T A L 4 ;
Ty b., Map measurer . 15.7 78. 5.2
- o~ ¥ c. Land grant ‘
B game ''day 15.7 78.9 5.2
. . run" '
. . S
: A ) S !
d. Land grant :
game ''stake- . 10.5 89.4.
' out" . .
e. M= 1 (Music 78.9 | 15.7 5.2
Program) .
4 -~ , - “ * ® . .. '
_ “f. « Map making . 5.2 52.6 3.5 10.5
\ ‘. L _lﬁ
® - -~
\\;I . ~ ¢ .
- K : o
o - Sp .
Q e {) & Sl




|9, ]
N

Too Much | Just | Too Little Blank
Time Right Time '
g. Area of land grant plot 21 47.3 26.3 5.2 o
h. Survival in space 21 47.3 131.5
{. Land grant request 5.7 78.9 5.2 )
j. Est. travel time 5.2 84.2- | 0.5

In your opinion, how effectlvely was the transportation (busing)

to and from the Camp handled?

(Circlg one)

Very ‘ - not 8o
effectively eifectively $0780 effectively
42.1 42.1°7 ‘

Blank

- 15.7

Was there enough staff to handle the I.I. effectively?

)

- . 68.4

-+

Yes

No

21

' Blank

10.5

Please rate the physical facilities at Camp Cawpbell on the
indexes listed below: :

.

(Check one), .
. ‘Poor _ Good ‘Excellent Blgnk N
—— ' g 1
a. §§pitatién 5.2 J8.9 | 15.7 ,
b. Food 2105 | 842 | * 5.2 .
c. Hoysing Heating 121 _47.3 5.3 26.3
d. lNousing: space '
- provided 0 | 42.3. 52.6 5-2
. Recreatiopal facilities '_15.;‘ "l 52,6 w. 31.5° o ‘
f. Learning facilities _ 15.7 52.6 31.5 s ’ “
L l‘. ° i‘ . -
Nl ‘ . .
A 1 o
76 - ' -



S There was general disagreecnment ébout the length
of'time which would bé best for conductihg the I.I. About
L out 0f 4 of the staff felt that one day would be best and
. each 1 out of 5 felt that 2.or 3 days would be best. Aboqt
— - - 85% felt that the transportation was handled very effec~
tively or effectively and 68% felt that there was enough
staff to handle the I.I. effectively.
The gstaff safd - that the length of time alléwed
waé jugt fight in the lesgsons land grant game "stakeout"
- (89.4%), estimated travel time (84:2%), map measurexr, land
grant game “aay run”, musi¢ program and lané grant requeét

(811 78.9%). Around 90% of the staff rated the sanitation

and food godd or excellent, and 94% rated the recreationa}

. B facilitieg and learning facilities good or:excellent.
1] : - '
B. Curriculum
. The questions asked were whether the directions

”»

were explicit enough for the staff to follow the exercises,
whether the students develobed intellectual’ questions and
nGW'ihsIghtsgin general durin§ the I.IX., and whether tho

. X

~. lessons were too gasy, too hard or just»tight. The staff

was also asked to rate how difficult the administration of

eaéhilésson was.. : N
o -L,. Were the direCtions explicit enough for you to
: follow the exercises? - _ - )
. . . R -
Mo N L Yes No Blank
. . .4 . < 4
| : ~ S 9.7 5.2
L] : . ¢ l

- )

4



. 2. Do you feel that the students developed intaellectual .
queations and new insights in genetal during the I.I.?

"

Yas® No Blank

. - ’ 68.4 15.7 ° 15.7
3. Were tha lesgons: Too easy 15.7 ~ Blank
- Too hard 21 15.7

Just right 47.3

Y
Administration
Déﬁiz:gﬁind Fine sxx;le Blank
4. TRate each lesson below:
. a. Planning travel costs 10.5 73.6 | e 15.7
| b. Map measures 5.2 57.8 2lY 4 15.%
‘ c. L;ﬁd grant gamec ''dry run' 5.2 ' 73.6 10.5 ¢ 10.53
| d. Land grant game "'stakeout™ | 5.2 | ;8.9 : 5.% 10.5
, e. M-3 (Music Program} 0 o 78.9 5.2 15.7
£. Map making 15.7 73.6 o |10.5
) ;: .Arpa of land grant plot | 36.8 52.6 ° 0 .] 10.5
h. Survival ifspace | 0 57.8 | 263 |17
1. Land grant request 0 1 73.6 15.7 | 10.5
' j. Est. travel time " 21 68.4 ,0 10.5
-Ninety—five!&QS%) percent of the staff feit that the
. directions were explicit enough - for them:to Follow tha.axer-
cises. Around :2/3 sai@ that the“stﬁdents developegtintel—.
lectual‘qUeééions and new insightd iﬁ genepal- during the 1.1,
‘ and about hal¥f felt that thexleésons were justﬁright.ﬁlmwentyél -
: . U | - . 78 . S\() e ” ; :}}‘5
_ | S . ‘ } R
-, i o ' ok & ¢
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one (21@) percaent felt that the lessons were too hard.
sdventy-eight (78.9) percent rated the administration

of the land grant game v"gtakaeout" and the music program
as fine and 73.6% rated the administration of planning
travel costs, land grant game "dry run," map making and
i&bd grant request as fine. The moBt Qiffiéult lessons
were area of land grant, map making, and planning travel

costs.

Cc. Attitudinal
The quesfions about attitude included whether the
‘gtaff woyld volunteer to do another I1.T., how they felt

<@,

regarding a sense of c6fmuni ty inVolvement&pgtweé§ staff,

S L
students and lesson work and whether _¢’o§w§d‘know some

L #
students more personally. The staff h1so asked &o

rate the studefts on cooperation, following daily routine
and dirgctioné, sleeping at night, accountability and the

willingness tg learn.

LN

B o

1. "Would you volunteer . to do another 1.1.7
©or _ . .

- Yes No ; ﬁ]ank s

78.9 | 10.% ©10.5

L%
\

2.. Rate your feelings regarding a sense of community
1qv01vement~between staff, students, and lesson woxrk?
' (Clrcle one)

¥
T '.To a great degree Somewhat | Not so tiuch ' [Not- at all
. 52.6 3.8 | 5.2 0.
79
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r
, . ) 3. Did you get to know som¢ students more pﬁrsonnlly?
Yas No Blank
x .73.6 21 _ 5.2

4. DPlease rate students on the following dimensilons:

Excellent | Good Faix Poor Blank
- \‘ ]
- a. Cooperation 15.7 | 52.6 .|15.7 .| 0 . _|15.7
b. Following £l
daily routine 26.37 42.1 15.7 5.2 10.5
c¢. Following '
directions 21 57.8 10.5 0 10.5
d. Sleeping at 21 . | 2 36.8 | 10.5 | 10.5
night ? ,
e. Account-— . _ ' : f .
’ ability 15.7 42.1 31.5 0 19.5 /{:n
' I J\q(“’{’.
f. Wiilingness 10.5 52.6 | 10.5 52 g 21
to learn :
. 3 - Almost 80% of the staff would volunteer to do another

I.I., and over half felt that there was a senéé of community:-
involvement between staff students and lesson work to a great
degree, over 1/3 felt that there was not a sense of community

involvement. Almost 3/4 said that they got to know some

"students more personally. - About 2/3 of the staff rated the
students' cooPeration, following'daily routine and tbeir

willingness to learn as excellent or good and almost 80%

Ll

rated the students' following directions as excellent or
‘good. The greatest problems seemed to be getting the stu-

dents to sleep at night.

> ¥

P
5

‘Student Evaludtions _

¢

This section examines the answers given by the

. ' . students to q‘uest"ions about the program. :f[t covers thelr
y oo :
80

91
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. feelin’g@ about the outcome of the prog‘r&‘lm, its lessons

and expericnces, and a%so gives the students' assessment
of the future of Intensivé Involvement and what can’be‘
done to improve it. ‘

( A hd
Students were asked questions in the same gengral

’ areas as staff so as to permit comparison of%both groups.

A. Organization and Structure

The students were asked whether there was enough
time to learn each lésson and to rate the Camp's toilets,
food, houszing, games and reyreation and lessons.

- 1. Was there. enough time for you to learn each lesson dur ing

_ the intensive involvement. (Circle one)
. ~ Yes " No Blank
‘ 62.87 9.2% 27.8%
&r’(‘) :

- 2. Please rate t{e camp on each item below:

Poor Good |, Excellent Blank

. a. Tollets 17.17% 76.47% - 5.7% ] .77

. _Food 207 '62.17 17.8% _
c. MHousing ) 11.4% | 73.5% | 14.2% 1%
A d. Cames and 5.7% |53.5% | 40% 7%
recrcation ' _ 7 _ |
c. Lessons: 12.1% 177.1% 10.0% J%E
)  Almost. 2/3 ‘of the.students felt that there was

enough time for them to learn each lessog.. About 80% said

that tailets and food were good or excellent and around
\




® - " \

9 out of 10 students stated that housing, lesstips and

4

B. Curriculum

This area asked the students how much the Inten-

games and recreation were good-6r excellent.

sive Involvement helpéd them to learn thelr schoolwork,

whether the lessons were easy, hard or just right and to

rate each lesson in terms of how much they learned from

it. /

1. Rate how much the I.I. helped you to learn your scﬁqp]-

work?

(Circle one) Helped | Helped | Helped | Didn't i
. ) ) Blank
a lot some alittle help much \
- |
5.7% 5% 3.5%

9

. 27.8% | 47.8% | 15.

k

2. Were the lessons: _157% too easy?

91.2% too hard?

70%  Jjust right?

2

J 5.7%  Blank

F .
3. Plecase rate each lesson In terms of how much you learned f{rom it.

¥

: = I lecarned .
_a lot |sowething a little | Blank
a. planning travel costs 22.8 - 57.1% - 19.2% 7%
b. map measurer 36.47% 47.8% 15 % WRA
¢.__land grant game 38.5% 42.1% 14,2% 5 %
d. M=3 (Music Program) 43.5% 42.1% 13.5% 1%
e. Map making 27.8% | 57.1% 12.8% 2.3%
- f. Area of a land grantplot 35% | 44.2% | 16.4% 4.27%
g.  Survival in space e A5 T77 35.7% 18.5% 30 %
, . h. Land grant request 2;»4@4~*§9.zz ' 13.57% 12.1%
i. Est. travel time 23.57% 40 7% 7.1% 19.2% -
| 82,
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\

:'l’ | Seventy-five 475%5-percent of the students_felt'
that the Intensive Involvement heiped them to learn: ¢
their Schooi&%ék'a lot ox some, and 70% ﬁelt'that the
1asson3'werg just rlght (neither too hard. nor too easgy) -
The lessons that the students said Lhey learned a 1ot
"from were thé mugic program (13 5%)", theland grant- game

(38.5%), map measurer'(36.4%) and area of a land grant .

plot (35%) . e -

C. Attitudinal : -

~
!

r The questlons asked about ﬁttltude 1ncludad how'tha -
students liked the Intensive Involvement compared to 601ng

lessons in the classroomn, how much Lhey 1earned on the trlp,

. ~-how comfortable they pelt bc_:mg away from home for a night,

whether they felt that the 1.1. waa wor.t-h the extra effort, -

whether tﬂby would enjoy going to; another one, whether the
T.T. helped them to .get along w1th their frlends and class—
mates, whether they wculd recommend the I¢I. to thelr
friends, whether they felt as comfortable with a stuéi

group at Camp as they did in their classroomg and whether .

they goﬁ ko know any other students ox staff\geOple better .

_during the I.X. The students were also asked to rate the
attitude of  teachers and staff durigg the X.I., theiXx
+8esire to learn, how well they slept and their’%eolings

.during the I.I.

o _
. . . . v -
. .
_ o . \
' ' . | N
. . : : _
.

s

v

-
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How did you like the 1.I. compared to doing lassons in the

classroom?
T liked About the same ik Not as well Blank

~ 76.4% 17.1% 4.2% 2.1%

2. Rate how much you learned on the trip.

I learned 1 learned I didn't I learned ﬁl K
a lot | something learn much nothing an
S - 35.7% - 58% 5% 2.8% -] 1.4%

3. Rate how comfortable you felt béing away from home for a night.

I was -1 felt a little 1 felf I felt very

scared afraid s 0.K. comfortable Blank
5% 5% | 33.5% © 55% 1.4%
. _ 4. Did you feel that the Y.I. was worth the extra effort?
. Yes No Blank
, 90.7% | 7x | 2.1%
5. Would you enjoy going on aﬁbg&#r 1.1.7
. N R
- Yes No v Blank
92.1% 7.1% 0 | L7% - .
. g
6. The I.1. hclped mé to get along w}th nmy {riends and classwates.
Better Abbut the same Not as wedl _ . Plank
38. 5% 58.5% 2.1%, 7%
. J. . ,‘ ’.',' - B
7. Would you recommend the 1.I. to your friends? .,
Yes ‘No . Blank
T 935y 5% 1.4% b
84 Eﬁ; | ,'. e
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Did you foel as comfortable with n atudy group at Camp ag you
do in your Classroom?

4

A . Ju$t a8 More - ‘Less : Blank -
comfortable Comfortable comfortable .
62.8% - 30.7% 5.7 7% ‘
s ? + » -
. 9. Please rate tie following: k
—_ _.; e e e e e s U U S WP YNNI S, ~__;_A _.._....__1 [
Excellent Good Failr Poor* Blank
" a, Attitude of the tea-
‘ chers and staff{ 45.7% 42.8% | 10% 7% %
during X.X. , oy ) ]
- b.?;gour'desite to learn 15.7% 65 Z,‘-lﬁ.d! 1.2:1% 7%
(- . ' -
. c. How well you slept 26;_41/\ 36.4% (20 % | 15X 2.1%
4 Y"“*F?““SS during 39.27 [ 46.4%7 | 11.4% | 1.4 142
the 1i1. 1 , i .
4 A |
. 10. Did you get to know any other students oxr staff people better during
-the I.X1.7 . ~
‘7 . Yes No Blank
- 84.2% 10.7% b.2% - )

P

" About 3/4 of the students liked the I.I.

L
‘p

CO$Rar@d

to doing lessons in the classroom better, 1/3 said that they

. learned a lot and over half that they:learned somethlng.

,Also

over half said-that they felt very cpmfortable-beiné‘away

}  fyom home oﬁernfght and another 1/3 felt o.k,.qQth this.

they would recommend it to-their‘friendsf

T 7 over 90% s?id that the I.I. was worth the éxtra

<
Almost 90% of

effort, that they would enjoy goimg to another one and that

the

L

e
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‘ o the 1. I. excellené\br good

Colparisoh of Stuaanfs,and Staff

|

o

e S

1. Plgasg rate the Cawp on each {tem below: .

~

’

~

studénts rated the attituﬂ& pf taachars and staff durinq

N

- ) _ - Poor- -t v Gogg | - ""'Eiéi::éilei_xt‘i_wb"
? . ' Students/Staff | - Studemts/Staff Students/Staff
/ , — ~
. [} B . . \ N
// { 8. Tollets 17.1% 5.2% 716.4% 78.9% 5.7% 15.7%
b. - Food e 20 % | 30.5% | 62,17 | s4.22Y| 17.8x 5.2%
v ' ' . .'.\..\ R ' . ". ’ [
. c. Hggding ' v X1.4% QX 73.5%- 42.4% | 14,27 52.1%
. Recreaffon 5.7% | 15.7% 53:5% | 52,6 |' 40" % | "31.5%,
N e, Lessohs 12.1% |715.7% 77.3% | _52:6% |10 % .| .e31.5%
; T 7 g . ~r s
. E 2. 'Were the lessons: ) _ . v
' ' S Sdudents Staff )
¢ ¢ - ,
E .« .a._ Too easy . 5% | 1s.% -
d . Al .‘,
¢ . ‘s \ [ .
: ) b. Too hard 9.2% Y2V S
', i R ! ! . ’ ’ ~.
, c. - Just right 70% 47.3%
. v, ., } A ' P - . . . N *
. A . . 3. Did you get ‘to know stzud’ents or s\ta‘ff people better during
' ‘ ' 0. e B '
i . a . the I I ? ) f .
;. S Students | Staff . -
P , Yes 8422 | 73.6% -
T - No 10.7% -] 212 "
“ N \ A ,)', v . ’
4 | - o There was a general agreement beiween gtudents and
' Y
) staff in the way they-kated sanitation, food and recreation.

‘ o _ ‘Txuﬁwere sligk}t disagreements in the areas of housing and
v . | | T o .

¢

86




. L 5 -

. L Fogy . .
- .. . 13 9_ .
.’ , 'l&ssong In both: instances the staff felt that the

quality was better than the students did
~ \

‘ Over 2/3 of *the students, but not quite)half of
ht | the staff felt ‘that th@ﬁ@%ssons were .just right. Twenty-
[ .. one (21%) percent of the staff felt that they were too

_,,,_,__hardgu,but only 9% of the students thoughy, so. About
. 10% Jmore students than staff sald thal they got to know

other ‘students ox staff people batter during the I.TI.

RN
~ L]

~ Summary | S .

Overall, both students and staff were gatisfied

V - 3 .
with the Intensive Involvement and would like to partici-
4 ) : a

pate 1n‘bnother one. Both staff and:students felt that

. there was enough time allowed for each of the lessons and

| X

that the students’learned something from them: The
ph&éical facilities o# the camp were also geperally rated

. -the same by studaents and stqff. They also agreed on the

r R 7.
lassons which were the most valuable to students, and
i . . R - .

easiest for the staff to administrate.

PN | . ' . S .

OO
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3 Q . L
\.. . ' . bisseminatioﬂ* took place in fouqf major ways during
| \\J the year: - : . C\\;

R.. Personal presentat}gns by staff in the following areas:

>
Ay

\ | Apbrox.' People | _‘
“ . Number Hours Contacted '
e - 1l. _Awarcness 1\ L6870 ] 114,05 ) . 20587
: ., - ) - . . ) _ )
R 2: lOn*site ' .. 24 - 134.50 109
| 3. Training 10 98,1 174
e * 2 . ’ N~ e . ' V . ’
_ J ) . , L. g, : L
. . . .. 4
. - - Based on an eight-hour day, this amounts to over
o] .

43 man-days of éiréct service4‘ A@pehdix III lists .the
. - 4'.‘*-»--prese.ntations. by type ‘o_f participation in co.nf.erences:
h and workshcgs. ) ’ . - o
Since 1972, whan Projec£ R-3 was identified by tye
National Right—tO*Read Office ags one of ﬁhe five (5)
. ‘models in thg nation, the project pérsonnel have'been-
“1 active in NationaziDiffusion ﬁgtwork and reiated n;tiona1~

. & L d . 4 ~
ly sponsored cdﬂgtrences. ‘This year there were four  *
v . .

N - prysentations added to_thé following list since 1973.

B.. Participants ! / : ‘ ‘ | R
Paulihe Perazzo; Director 1973 -~ Right-to-Read Wo?ishop
/ (U.S.0.E.). Request
R . s = of Dr. Ruth Love Hall-
: oway, Washington, D.C.

g



- . Pauline Perazzo, Director 1974 o
‘ Joyce Lazzeri, Program Trainer National Trainin Gonference
, ' ' ‘ for Educatore of Disadvantaged
Title I Sponsored-
Workshop Presentation”,

-~

;
. N . .
.
N . . - »
- \ ‘e + . A Y
. . - '3 *
.

+ Pauline Perazzo, Director : 1975 ‘
T . Vaticnal lefusion Network
A Orientati n - U.S.0.E.

N

. ) . . _ Washinygtony D.C.

Wallace ﬁaumer; staff . 1975 '

. - ) ‘National PIP (Projact Iné%r-
. . . : matioh Package) . Repllg?tlon
s > ) ' Conference, Washlngto '
© X . ' - g AN D.C. v

#

. Pauline Perazzo, Director - 197%¢
Lo : National Diffusion’ Network
. : : Conference - Panel Presenta-
* : . tion, Washington, D.C.
M <

Pauline Perazzo, Director " 1976 !

= : o ) Orientation Meeting of PIP
TN . . _ ' (Project Information Package)

_ Diffusion Contractors

o / - _ CEMREL, St. Louis, -Missouri.

1977"78 / - 4 ‘ . l
\ - o N . :
Pauline Pérazzo, Director 1977 . .
f . ' National Diffusion Network
' . ' ' Conference, Arlington,

. v . . Virginia .
: - . o
Joyce Lazzeri, Programn _ 1978 §
Trainer Natlonal Diffusion Network
_ Wallace. Baumer, Staff *Midwinter Conference
k ' = , : Kensas City, Missouri
g N Ll
e - 'Z" L '
o ' PPN
Y , 90 y .




e . . M
‘ ) Joyce La%zeri, l97§ . .« .
- .o Program Trainex . National Association of Secondary -
) : ’ - school Principals
' N - Anaheim, California .ff. |

é1 -

) ' Joyce Lazzeri, 1978 .
N ‘Program Tralner Association of Supervisors and

C . Curriculum Development , . v
) ‘ . San, Francisceo, California -

. +

—4"~-m~~~w*ww"““j”“““*mTha“parti@ipation—efvproﬁeetmstaffiinmtheuNé;ionamem;——f—mm

Conferences have proven invaluable in reaching the goals

of the National Diffusibn.Network. New strategies are

~

7’

shared by meetingyother Developer/Demoqstratoré. ‘ L

_Contacté‘with Facilitators have been important in gsetting:

- - \

up awareness presentatidns.

-

. C. Visitors ' .
¢ _ Over 120 visitations have been made to the projeéct.

» ]

Forty-one were from California counties rapresenting 50

4
’

3 -

.. _different districts. Five different states were repre-
sented out of California and two foreign countries .

(africa and Costa Rica) .

. »- "—
PV .
' D. Dissemination of Materials

Three thousand, three hundred and seven,different

h 5

J . ' requests were made for materials. Figure 4 shows the »

N . listing of "type of material requested, and Figure 5 showq
\ ) . . A N ’
' a Pist of places that requested materials. Thig list

: represents 41 diffexent states and four @ifferen% coun-
. s~ tries.- .
' « 91 ‘
wt ) - .—\
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e +

]

'
N

>

DIRELTOR

PROJ EC

T R-3

~N.

GHANLEt . KNIOHT
gurnmw‘ruqunv oF pcnobun

HERBERT HOOVER JUNIOR HIGH BCHOOL

SAN JOSE UNIFIED SCHOOL DISTRICT
1635 PARK AVE. SAN JOSE, CALIFORNIA 905126
¢ TELEPHONE (408) 2671111

GAMING/SIMULATIONS - CAREERS -
/FE_career Preparation Unit
__&/% Personel Finance Unit -

/57 Electranic Data Processing Occupations

/2/ Marine Occupations -
&7 Environmental Occupations
_/ji‘PubHc UtiTity Occupations

[}

:55_, 2 _Community Pl anning OccupationS' '

/44p Manufacturing Occupations
/57 Marketing Occupatidns

/ ¥4 Business and Office Occupations.

/50 Recreation Occupations
/57 Public Safety Occupations
&/ Scientific Occupations
_/_‘ZZ_Conmunicatfon Occupatwns
/&3 _Agricultural Occupations

. i@ Transportatjon Occupations

ZQQ Persona) Servif'ce' Occupations
/& Mathematics Component
37 Flowcharting

A_o?f % Reading Component

A/ Annotated INDEX ($.50) =

/7

Dissemination booklets available at
$2.50 each (tax jncluded).

Out of State: ‘ >
* Invoice Forthcoming\fr‘om

,Distmct Acc0unt1ng Dept.

b

™ Budget # 10-429-77-4559-38638- i3

\ C

¢ Admimstrative Guide & Instructtonal Management Package

- 0N > i
NAME 4 ) e
ADDRESS___ e S
CITY, STATE, ZIP R
Check 1¥st, above for titles -~ total number of bocrks ordered ) U,
‘Bi11 me at above address. " Total Cost §
(Prices subject to change mthout notiée )’ - ,
. {
Organization or Sehool District 33 " Telephone | 1
| B FIGURE 4 page 92 \ ‘




‘ - Dissemination‘Requests 1977 - 1978
PR - T ‘ HE
1. Alabama 1 - 26. North Dakota L2
2. Arizonar . 1 7 27. North Car®lina .2
- .3 cArkansas . 12 . 28. Ohio 34
4. California 1,002 29, JOoregon 20 "
5. Colorado 3 30, Pennsylvania .43
6. Conheticut 2 ' 31. Soyth Carolina ° - 2
7. Delware + . 3 ) o 32, South Dakota = ' ‘2
8. Florida . 36 ' . . 337 Texas - n
- 9. Georgia ‘ 26 ' " 34. Tennessee w 2
10 Ilinofs 23 35. Utah - 4
1. Indiaha 7 36. Virginia 12
. o 12, lowa 736 S 37. Washington 50
13. Kansas 335 . 38. .Wyoming 64
14. Kentucky . 14 39, Wisconsin 40
15. Maryland 9 ) 40. Hawaii ‘ 4
16 Michigan T52 ‘ 41. Alaska . 4
. 17. Minnesota 5
18. ﬁassachuesetts 2 .
19. Missouri 71 )
'20. Montana 10. Countries. -
- 21. . Mississjﬁpﬁ > 1 | .
. ’ 22. Nebraska 210 . ¢ A]berta,_Canada , i ]
23. New Jersey 55 . Ontario, Canada 4 8
24. New Mexico - 6 saskatchewa, Canada 2
* 25. New York 26 . British Columbia 2
| " Eshjerb, Denmark -
) Africa ‘
) )
@ _' S FIGURE 5
\, G s / -
L | | " a3l Ny \



, . L N , ] R
Total cost of dissemination activities for this
year wag $35,360 .. 0$ this total, $24,460'0r 69% was

available through an ESEA Title IV grant wﬁidh-employed

one person full-time and -provided additiénulléohiéS‘for y

duplication,'postage, and travel. The R-3 project put

h]

Ty -$10,7900 “o1r-31% -—bf--—ft-he -monies-in this -effort,..This . ...

dollar amount for R-3 moniles reflect§ 8% of a total
R-3 budget.

L 4
-

Pephaps as a result of these activities, therd

* % 3

have been 99 replibations'of the R-3 concepts all over

~

the United States. Figure 6 shows where thesse replica-

P
- k\f ) v .
‘ ‘ _ tions are, and Appendix IV lists them by address.
' ' i _ . 7

-~
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REPLICATIONS OF PROJECT R=3-",

i - L R R rem e =
. . N R R it}
. . | ‘ . : T - Tteentm TTE LGS T T EeE T TR Rl T ade b e e e e Tt e
. ) Y K R W ]
B ' ‘ . . \
B4 . N * ) ‘
. .
AN * ) | | |
| -
N ——— ) - i - A — | |
- S . . ‘ | |
. i . . . :
| SR
.

S6
s

Arkansas .
California 2 .
Hawaii 1 \\
“Jowa 42
111inois 3
Kansas 1
Louisyana 2
Michigan ) 1 .
. Nebraska 15
2
1
1
]
1
1

AN

<, \
NA_WA«J"D ) \

.}’ UQ \ .

(,Ar:## XX¥¥

New York A
. -0Ohio

North Carolina
Texas .
Washington
15. Wiscon®in

Total 99

\¢<ﬁ§ o

W
LVIRGIN ISLAND

—d D ad d .
DuN—‘O&o@\JC\(ﬂDwN—‘
- . - - - - - - - - - - .

116 | FIGURE 6
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The Reading and Mathematlcs progrhm at Hodver
was successful in achieving all of. its objectives in
Ma'thematiocs and most- of the Reading objectives in terms

of student achievemént Students achieved nine months

%

of growth 1{; Reading and two years of grbwth in M}lthe&

' D
»
K ' A
-
. .
.
“
. .
) '
- b
. P
- . * \
- . - . .
[
-

matics %or“seven ponths “of 1nstruotion. This works .
out to 1.5 monghs.of growth‘iér each month in the
ﬂpogram 1n,Réading, and 2.8 months per month of instruc-
' tion im Mathematios’ |
\ !' The following conolusions are based on the data
presqnted in the preceding report
t. Stqdents actually caught up with nationalqnor@s
and Qere achieving at gr#de level in Mathematics.
Though starting out one yegzwfour anthS behind,
these students were at grade 1eveﬁ§py the end
"3 ~ of the year. _Jp '
é,‘ Students who were in the program the entire two

years (7th and 8th grade) growth was six months

beyohd the others. These students were achieving

» " halfway .through grade_g by the end of grade eight.

This is one -important finding which shows the

‘ ' effectiveness of the R-3 Math program for two
years. o
/ .

Ay



.

. o
Students in the program showed lowaf*httitudes

toward affillation éyd innovation in reading.

» >

students were high on oxder and organization

t ¢

and teacher control In mathematics, no dif—

. ferences_were féund which were aiénificant

IS

between student regponses on the six scales

-

howagver, one teaéher wag lower than the others.

e

Steps were taken to assist in improvxng this
teacher'd cl&saroom environment-dur}ng}the

year.

+ A

Math classxroom activ1t1es*were typified by
some gtudents moving around, the majority
working in their seat and firm cénsistént-class-
room discipline. . The students worked indepen-
dently most of tbe'tiﬁe. class interest” centers
were not too yell qrggnized, though 90% of the
students were actively pagticipating., The
reading classroom obserQation revealed én
extremely more controlled situation with more
qﬁiet; very little movement and most &ime spent
yorking on contracts. Teachegsjand aideé mostly
worked\gntho—éne with students -and a large

P

-

4

98
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o I | - -
> f ‘ PEA amougt of discipliné wag observeq in inter-

v ' oL actions. These fiﬁding& correlate with student

— . . . . ) - L 4
.

attitude-me&%ures for the reading‘prégram,

. | . ‘ ,Ninety (9&@) Rercent of the gtudents gere 56en
" to be actively partioipating under\these //’fr

. Lo o coqditions .,'i‘ Y h N

i g e e ———— R i

Y “&"an ﬁough 4 common prep.time was developed .
- .

fdr tgaohers 1n Math, it appeared that it was

)~ | "not used -to 1mprove the team planning effort
| .  In‘the.ahsance of a resource teacher, qat was ' -
N - | _‘f not, ciear who really was tg hgﬁe a leadership
\ " 'ﬁ_ position in the Math‘progrﬁm, Conséquently,
. o;t’.ten Math teaohers were doing ‘things which was

”r'.not too well related to the program during the ,

"hfﬁ'prep period, \x

. 8.. .Afde evaluatipns of their own activities showed
aides not feeling "sa¢isfactory” about discovery
of new skills and communication with parents,

though 'teachers rated them higher on these tw
“dimensions. Such iimited data was available ;l

- -, J ,the reading aides thé% no Qonclusioné could be
' {

drawn.

'-Q :

.';Aﬁ éxﬁgnsive staff survey of éttitudes wég con-
‘ '-ducted during the year which revealed 0verall
' ' satisfaption with\\%rticipation in the program.
. .\ ' lf,!ost activities noted were: remedial-work, small
‘ , _ _ _ _
- A \ - | 99 o -




L Bianel St bt e e R

- I?,

9.

X : N i CoA - 7

group work, one to one, and clekical

activities —-these activiti@s sesm to

o

tygify the majority of time spgnt in the

clagssroom by the staff.

1 ' ' \ . .
The Hoover project receivbkd a perfect state

L]

u~;manageméﬁtwauaitmandrreviewf(M‘A¢~1)T~Tmhism§rmw_

is quite unusual accordipg to the state

reviewers and is notewoxrthy of mention.

An exciting Intensive,iﬁvolvem@nt was held
for about 40% of the project students.
Interestingly, only. one of the Ffour project
Math teachers participated in the program.
Teachers rated housing facilities excellent
and sanitation,. r@creation, 1earning facili-
ties, and food, good~ Ninety-five (9)%)
percent of teachers said that the dirdctions
e

for the work were clear and 4 of 5 would do

it again. Students yere rated high on follow—‘

ing routine, di:eé 'ons and gsleeping ‘at night.
. r ) Pow ’_ R

4

¢ Sgﬁdents evalu gédigahitation, féQd,
housing ahd lessons, good, and games and
rec{éation excellent. Ninety (90%) percent
wogid_go again and 40% felt ‘the experience

heﬁped them socilally.

e o



)

120,-vi¥sitors from 50 éistricts viéit@d the

cepts which is, in part, due téxthls effort.

Y *
A tremendous amount of tine and gffort' went

into disseminétién, Funded 69% by an BSEA ‘

Titl? ;V~ngrant, the projéct_q?npacted , ‘ : .. E, .i
over 2,000 people by ﬁrésentatiog_téking o :_ "
.ovexr 300 hours in 101_éessi;n;,. In ndditio%,. f.

pnOQram and 3 207 Aifferent materials were

mailed out. Toﬂgate there aye 99 full or R

© partial replications of these learning cbn—'

.
X ' *

Eight (8%) percent of the project monies’ was

spent on dissemination.

101 ° .

.\’ B 41%:3 o .
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SAN JOSE UNIFIED SCHOOL DISTRICT
Demonstration Programs o '
. ' Clagsroom Observation Rating Scale -

. ' . ! . |
) ) . b | . et

L

= STUDENT TEACHER NIDE TUTOR

) \ . £ . L)
1. Atmosphere - . (} - :

. Many people int@}&ctiﬁg at r
one time*

A few people 1nteracting at
. ~one tipe

. One pergon talking .

Quiet :

X

e '“"*Note -4 f -ralated TP e T A

-

unrelated work. “<’. T A
vy | .
2. Movament \

Many people moving around . _
clagsyxoon : R AN

» few people moving around - ) ~N
classroom

One person moving around ) ]
“.claggroom

No physical movement in g
- classroom

. 3. Curricular Activity (what) E €%,

pirections 7 v ]

Discussion A

Clexical

Discipline

Skills (name) R

Games - Simulatjons
Name N : e

Homework

Contract

4. Class Oxganization (How)

Lecture

Small Groups : . .

. One-to-One __“ui. - !

Independent WOrk

5. Staff Rapport with.Class (Comments)

et

limne

v N

6. Instructional ‘Procedureg (check as many as arq applicable)
' a. positive discipline

e

‘b. materials available as supplements to aCtlvity

———

* C. 1nterest centers . _ : *
‘ d: arrangement of students in room ben»efi_ts particular
, instructional activity _

g 7. Student Motivation ' ' Percentage

a. actively participating- 10% 25% 50% 78%"  90%

N _Hoa~1153 . | {
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WILSOR RILID

Buperiptendent of Public Inalcuchion
and Ditecior ol Lducolion .

Va *

STATE QF CALIFORNIA
DEPARTMENT OF EDUCA TION =

27 ‘ . STATE GCOUCATION BUILDING. 721 GAPITOL MALL., SACRAMENTO 93814 | ~ «
. . A * ' ‘ . !/ . ‘
Y DATE:__January 91. 1978 *
. P N - ) * - .
‘. School: Herbert Hopver, Jr, High ,
Distcict: San Jose Unified School District . .- .
TR e s e s e = Ty _"—RGC‘RA'M‘ ‘—'b},fpli ﬁ FCE“REVf—EW - i’ﬂ_STI-RmN “.i.“'_“"“_""_"' B ‘;* T '__'—"“_'l" - “\‘ e
’ : ' : N L
Introduceion: ‘ T . T \ 3

The combined cooperation of County Superintendénts, local education
agencies, and the State Department of Educgtion has produced these school
and district level compliance reviews. The purpose of these instruments
is to sssist in the review nndﬁamimtion of consolidated programs at the
school and district level for gompliance with Federal and State Regulations.

Explanation of Use: : ' . .
o ’ This instrument is primarily designed to be used by a State Department_
. of Education review team. 1t may also be used by schools for self-analysis.

I3

In order for the State Department of Education review team to complete
~the review and provide assistance where necessary, it is required that with-
in thirty (30) days of, this compliance review, & response to each item of
non-compliance cited ip the district and school(s) review be submitted to the

Califorlﬁ State Depgrtment of Education, Attention: Edward L. Bisno ,
Manager, Secondary Flield Services, 721 Capitol Mall, Sacrsmento, Calif-
. ornia 95814. This re&ponse should 1ndicate the action or plans taken by the : -

district to bring the project into ¢ompliance with laws and regulations.
Should the district desire to appeal the non- compliance determinatiz , such
an appeal must be submitted in the same manner.

T

- e —.. Review ) -
SPECIAL INSTRUCTIONS: Submitted by,/{ja{ ( N /[{75'/;5 4; ‘{ 7/4/4 Z z .
(Dd te)

. Two copies of this document PCR, J‘eam Coordipator
’ should be signed by Program Com-— /
pliance Rediew Team Coordinator, r///_/// (74 1197 ;{7 /Z/// /&
7 7

PCR Member(s), and Superin- _ ' /PCR Memﬁ‘;

tendent or Designated Repre-

. sentative. One copy 1is for -
the Superintendent's records . . " PCR Member l\

‘ and one copy'will be returned.

to the Department of Education

. | along with the complisnce re- ) e
view instrwﬁ_ér_)cs. , T " Review /»
' N i Received by’ / /

Superin ndent or (Date)
De51gnated Represe te 1ve

g I ST
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FY 77-78

5 »

r089.3—18 ecl?/ll/AG Cow:xy ) School cods
‘l/zf',cz;.;:;,c;“ A/::w.r‘& buu:o& H A V{2 ?@]'(»CT ARV /[7]
& Dpre Uu/fx»zrb - PART I .

{ Reglon ‘ _
f&;::l?ﬂp . »

Districy

« 0422~ 0&1& 8

-

LAY
2

‘,{x«/ rae.

— EA .. .., california State Dépaerent of
‘Yavl R G 721 Chpitol Mall : -
1 4
es Ve ree sE =R Sacramento, CA 95814,
L : SECONDARY SCHOOL LEVEL PROGRAM COMPLYANCE REVIEW INSTRUMENT
- N AN 1af | Yeo| No™|  “Comme
S *Authorily Points of Inquixy . 7 ekl A Comment. s
To be examined during the condérence
wlth the prxnc1pal or site coordinator
£.0 Selection of Program Part1C{paq££) - ' . s
71:3934(a) (c) 1.1 Educatlonally D1sadvanta&cd : N
(d) . - Youth (ESEA Title 1 and/or' ~ N
3:116s8.22 ‘ SB 90)
~ ¢ ' ¢ ‘l
§ .
' L 1.1.1 The school has on file 1
. ) an EDY list of all students 1
. } who are project participants
. ' who are Q or below
: i
4 .
] | , _ QLG
1:3934(d) 1.1.2 School 1s following v E
3:116a.22 ! the district written uniform
h:pg. 2 E criteria for the selection of
; project participants. 1 _ .
(. _WV ] 44444 N o e et
N b 2.0 Program Administration L h x*Observat ion
' L .
| G
1:3937(a) _ 2.1 "Services to participating 3 }:/ ) .
3:116.40 ! students from consolidated appli- 1m S
, Co cation programs are supplewenting,
not supplanting, the district's
N q basic programs.
lf3937(d¥ 2.2 All regular classroom teachers|™ , | / t
: 8= 4 v .
. are funded {rom district resources.! T 1’ T
_ R0 ——

N A}
/_—- F
-
T

*Key to refeanceq listed in authority column: _ T

]Q

.

N "
[ I ~ R FU R

Stete Regulation (Title 5)
State Education Code - )
Federal Regulations (]976) as smended (ESEA Title 1 and IVB) A

State Board Pdlicy on services Lo 11n1;£ﬁ ~-Lrglish speaking students, 12/12/75.
. Mewos of Special Instructions: Feb. 23, 1977 .and.April 20, 1977.
*%*Also to be checked when visiting classrooms. \ B
. 1 ' '
‘l - 8 / A’

f . ' 106 ‘
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0422-0614~8 r1201-19 esl7/&w/AB

~ ~

Authoriﬂy
10 '

Points of‘Inqu;)y _ 1d¥ Ye¢s | No

Comments

1:4313
2:5767.4
y ~ 5:Apr 20, 1977
- pg-19

3.3 If there ar S Title 1

oxr SB 90‘studeht§k§k e level !

. (any number) and He school has 12 J/

one or more of the funding sources -
designated under Title 5 regulation
4312(c), then the school has imple-

- -~ -wented-an Individual Leatning Pro——{-— - —|-

gram as described under Title 5 i

regulation 4313.°

1:4313¢~ X
2:576K.2(F)
5:Apr 20, 1977
pg- 1l

3.4 <Students who do not reccive

i - -
" services under Title 5 4317(c) v/)

participate in an 1nd1v1dual 113
Learning Program.

l:h?ll

3.5 The Individual Learning Program oy
includes. ESL activities which de- yal
velop and strengthen English lan- 14
guage skills. . L

1:4311)

3.6 The Individual Lcarning ProgramL
makes use of the student's primary
language {henever necessary for )
understafﬁ1ng subJecL matter classes
such as history, science, etc.

1:5767.4(bd

3.7 There is evidence 'that the | o
Individual Learning Program scrxvices v
were provided in consultation with 16
* the pupil and parent (guerdian).

1:3926

To be examined during clessroom visita- N
tions and during conferences with
teachers. (

4.0 Program Implementation

4.1 The school 1is implementing its .
comprehens1ve program plan as }
approved by the State Department of 17 ‘/K
Lducqtlon

107 119 (OVER)
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3 : ¥ :
- - . ° ¢ -
e -
7.‘7 ~ L . . a i

~

Authority . Points of Inquiry 1d¥# Yes | No ' Comuwents

116821(d) 4.2 Project personnel, e.g.,
. 116@22(3)(43 teachers, aides, counselors, - ‘
' etc., cun identify project 18 n

’ . e . ’ L Vs
\j) participants. . _ .

. ® . .
1:393) //, * 4.3 The individualized instruc-

-

.3:116.47- . tiongl'program includes the '

. . - followling elements: e
: ¢+
a. Organizption; e.g., a8 class—
» room management plan for the Vv
¥ . - .
wmplementation of the indi- 19 v//
vidualized program.

b. Continual assessment of stu- _
dent needs in English and the J
language other than English 20 v
for LES/NES students. '

: . c. Disgnosis: continuous usce of
data from disgnostic tests and 1 -
. _systemat}c observation of 21 \/l ¢ '
individual student progress in '
both English and the language
other than English of the
LES/NES students.

d. Containvous Progress: a cou-
/’417 ’ tinuum 6f instructional objec- -
tives serves as the basis for 22 V/
1ndicating student progress |
from criterion-referenced
s ' o mcasures in both English
. and the 1&nguage other than ‘
English of the LES/NES ' v
students. '

e. Prescription: various pre- i

scriptive tasks, waterials, S . '
and methods in English and . 23 \/1
; Y ER—— b, = -

L] the language other than
English of the LES/KES stu- 5
dents are available which
; are“¥pecific to the diagnosed l
' needs of cach student. 1
1

f. - Documentation: studcnt pro-
’ gress is recorded or docu-
mented. ’

,
b
\_/F—'"'

08 o
Q - ' l "lEBQ’A
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Authority

5.0

\
-
.

Yes

Nos

N ‘Comments

Pointm'ok'lnquity

- ~

Isolation and Segneghition of

Students 7

IR

g

does not segregate students on
.the basis of race, ethnlcxty,

»mwmw~~-_rellglonr«sex ormsoc1onronomle—m~1~;

*

The catagorlcal aid pro&f§g; ';3;51..

*Principa1~
1]

7

status. =~ oL T e E <

-

@

“uled daily basis.

. . \ .
5.2 The categorica)l pid progran
does not physically fsolate educa-
tionally disadvantaged students-
from their-classwates on a sched-

Stvdents may be
assigned temporarily from their

‘regular classroow t6 categorical

services fat¢ilities (reading or
mathematics laborataries, bilingual
-learning center, etc.) related to a
specific diagnosed need. ‘

1:3935

*

9.3

/ N
The cateégorical aid program
does not establish adjugtment
classes or special tracks {or edu-
cationally disadvantaged students.

27

+

 *Principal

1:3926

6.0

- : FPTRe
Coordination of Resources

6.1 Categovrical programs are

coordinated into the total |

$chool program. 7 ,

28

3:134a.2

7.0 fSEA Title IV B qufram

et rmn R

7.1' ESﬁA Title 1V B wmaterials
services 6r equipment are being
used- in accerdance with the
approved district project.

¢ e -

Ry

NV
' ¢ A
29| 2
- I

e

*Also to be checked when intervieving principal.

ar
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“
J‘I' 1 ' .

Authority ' ~_____Points ofﬁlnquiéy

1d#|Yes

No

Comments

To be examined during confarences with
teachers and with aides.

-

8.0 Staff Development

1:3933 1 School proﬁi & for some
3:116.34 oint participatzon of teachers -
 5:Feb. 23, 1977 'and aides in staff development 30 v/
op. 7I1 T Cackiwitiest o o o ] IR
.Yo\(..a:-." . - - )
1:3933 8.2 Staff development activities
5:Feb. 23, 1977 incorporate inpit from staff. \/A'
pp- 7—1.1 P - /" o 31
1:3933 8.3 The assessment of student .
S:Feb. 23, 1977 needs was the basis for selection of
pp- 7-1lg the staff developmént activities. 32 v//
‘ . 1:933 " 8.4 There is evidence that
. 5:Feb. 23, 71977 : tecachers selected for the staff
® pp. 7-11 ~ development activity have acquired 33 V//
= the skills and knowledge intended :

for that activity.

4:Pg. 7 8.5 'There 1s evidence that
5:Feb. 23, 1977 ‘teachers utilize the -newly gained

. . pp- 7-11 --skills in the classroom.

LY

| /

~ To be examined during conference with
parent advisory committee.
' 9.0 Parent and Community Involvement
School Advisory Committece

SB 90 ofLY

—erT RO S

L

are representative of the ethnic
and socioveconomic compositiop
within the school attendance ares.

):3930(b) . 9.1 The SAC includes parents who

33 V/

11
+ 122




. 0622*0&1&33) r1205~13 esl7/cw/Al2 - '

. ’

4 .

s

[

Au§h05ity 7 ____Points of Inqpiry 7 o 1d¢# [Yes | No ‘ __Cowments

s

1:3930(b) 9.2 A majority of the members of
\ 3:1168.25 the SAC are parents of psarticipat-
o ing students. 36 «/

1:3930(b) ‘ . 9-2.1 Pareotd meeting require- O,
ment #9.2 are not ewployees of ' -
A e e e e e the dlgtricte eV 37 _,/_

. .

1:43)8 9.2.2 1f the total school has ‘ﬁééb__
2:5767.14 20 or more LES/NES students, ~ | | s
" a majority of the SAC or sub-_ | 38
committee participants are '
parents of the LES/NES popu-

lation.

4

-

. ~\ B ' A
2:5167.14 . 9.2.3 Representatives {rom f“{éb
. the bilingual subcommittee

: i : ace members of the dletrlct 139
. - advisory committee.

1:3930(b) 9.3 SAC includes repreéentaéiOn
from teachers, and may include

& = aiiz;, support personnel; admini- 40 //

strAtors, community service
A . _ agencies, and the community.

1:3930(a) . 9.4 The SAC was involved in
’ . planni’ng the program. 4] /

. L 5.

- l‘]:393,0(3) : 9.5  The SAC was involved in imple~ -
. ’ menting the progranm. 42 / -

) ‘ '

-
" /7 . * .

1:3930(a) 9.6 The SAC wags involved in evalu- i

aling the program. 43 “/

v -

1:3948 . - ‘ 9.7 The school has disseminsted |
, . ) _ . v written procedures to ensure that 1 A
parcnts and others will receive 44 |/

‘ prompt response to sug{estaons and Ly

‘ cor‘plalntti -

-

Q - . .1U123 .
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e

Authority

Points of Inquiry

.~

[19¢¥

Yes ﬁo_

Comnents

— e 371263:25

School Advisory Cowwmittee for ESEA,

Title 5
k-
TITLE 1 ONLY “
. . 9-8 ESEA Title 1
v mm 9'{8}'1""'Th‘é'"p‘ﬂl’"&“’tﬂ'”Uf' ]")‘&Yt"i:""'” TTTTT YO T T

- cipating educationally dis-
advantaged students constitute
8 majority of mehbers of the
Title I committe

mittee.

e or

subcom~-

5 [

=

3:116a.25(b)

@

9.8.2

SAC membership.

There is evidence which
indicates that all of of the
parents of students eligible
to attend the public school in
‘this project area, including
jarents of students living in
this area and enrolled in pri-
vate schools are eligible to
participate in the selection of]

o

r

3:1162.25(c)

9.8.3 The local educationab=.
+ agency has established appro-
priate ‘procedures,
‘ tation with the district advi-
sory council, whereby parants
of students who are, or will
be participating in the project
may be identified so that they
may be considéred for member-
ship on the school advisory

committee.

in consul~

47 i
|

3:116a8.25(c)

9.8.4

No parent has been
identified for the purposes
of 9.8.3 who has not given his
consent to be so identifiew,

112

'124
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esl7/cw/ALS

by

Authority

Points of Inquiry

1df |Yes |No | % Cowwents

3:1163.25(d)

9.8.5 Aftar consulting with

the district advisory council,
the local education sgency has.
established procedures fo

) !
wo| )

nomination and selectidn of
parents identified under 9,8.3)

3:116a.25(d)

9.8.6 Nomination and selec-

tion procedures provide for
adequste notice of the time,
place, and wethod wherecby

selection will be wmade.

3:116a.25(4d)

9.8.7 Appropriate measures

have been taken to insure that
adequate notice is provided -
for parents. *In an area where

5l

the dowinant language is other
than English, such notice is tdg
be fublished in the language
other than English. )

A}

3:1164.25(g) 1

s

-

9.8.8 There 1s evidence that
each council member has been
furnished copies of Title 1Y
of the sct, federal regula-
tions, state regulatdons, and
guidelines.

3:116a,25(g) 2

]
9.8.9 There is e¢vidence that

e e it o e~

2l]l council members received
spproprigte training materials
and orientsation which will

gssist ‘them in carrying out
thedar funcl. on,

—— mmne o

3:116a.25(g). 3

PR -y - O

9.8.10 There i1s evidence that

the SAC has been provided with |

a copy of the currenmt epplics-

tion and other docorments rnced-

ed for the plarning, irple-
mentation, operetien, &nd
cveluation of the Title 1
project.

- e o m— e o S v o ae 7 S = m i n s reeeeAT ke « ok mens Trream] o e oA e e it s+ G

o .
3 1“"5 _

1




0422-0416~8 r1205~13 eel7/cw/AS

y *
, y .

Authority ' B Pointe of Inquiry k. ‘ 1d9|{Yes | No - Comments

-

3:116a.25(g) 3 * 9.8.,11 The School Advisory }ch‘p
Council has been involved in '
planning the project, , 55 (

O
3:116a.25Ca) 3 t 9,.8.12 The SAC has been in-

volved in implementing the
_____, B AR SRR e Ao - ,.__.___PX_QJQC_:E_:, ———— -

*

|
fs kn
. ) Io
-
|
]
]
]
t
!

3:116a.25(a) 3 9.8.13 The SAC has beenin-
volved in avaluating the
project. , 57

1:3948 9.8.14 The local educational
agency has developed adequate \

procedures to insure prompt 58
response to compflaints and
suggestions {rfm parents and L{

O\.

’ ' parent councils.

‘ 10.Q Evaluation

. 1:3929 10.1 The results of the evalu~
v ation have been reported to the

- SAC. 59

11.0 Dissemination of Information ./
. (EGEA, Title I only) P

1 > [,//ﬁ

3:116.45 11.1 The school is following Tts

' ' written plan for Lhe,Qiesemination
of program information to parents, | 60
community, teachers, and edwinis-
’ ~ 7 trators. ¥

e A ] st Ot vy

“-hl“,

3

~3:116.44 11.2 The ESEA Titleée 1 requirement

. that significant developments and
experiments in education be dis- 6)

ty tseminated to teachers and educs-

<o . e _ . . - o dp st
tiona]l administrators is being wet. Kx

AT

Q ' , l- 1%4"1:3 ; ‘
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INTENSIVE INVOLVEMENT
MONDAY AND TUESDAY SCHEDULE

Day One

10:30 - 11:00

1230 -

2:30 -

2:45 - 4;

4:39 -
5:30 -

6:00 -

6:45 -
8:15 -
9:45 -
56:15 n

A}

- 9:00 -~ 10:30

11:00 - 12:3Q

1:00

9:45

10:15

MA?}Bth and éth

Travel Highway 17 to Camp Campbell

Arrival at Camp. Students will report to the

dining ball. Cabin leaders will help them
get settled in theilr oabins-

Students report to the lodge to meet their
study - group leaders

Walk to cafeteria for lunch. Students may sit

with whomever they wish - teachers, aildes,
and hoppers are assigned to specific tables

Students report to 1odge for Lesson 1Y
Snack break in lodge

¥

Students report to group 1eaders for Lesson
I1X .

Students report to”iodge for assignmepnt to
recreastional activitieg ‘ ia

Clean up for dinner in cabins

Walk t the cafeteria for dinpner. Students’

may s with'whqmever‘they want
Stu&ents‘rep%rt to the lodge for Lesson IV
Studeﬂf will work in, the 1odge:on Lesson V
Snacks in lodge . |

Studentg repoit to their cabin leaders
Walk to cabins in groups
Lights out at 10:45 p.m.

116

128

.8:30 - 9:00 ' Organize classes in cafeterie . . ...

&



» -
-Day Two
7:00 - 7:30 Rige, dress, pgbk and ¢lean up cabing
7:30 - B8:00 Take gear to lodge. Clean up Camp.
8:00 - 8:30 Walk to cafeteria for breakiésf

e e e e e e e e e e e ey e e e et e . ’ .
8:30 - 10:00. Students report. to lodge for ﬁgesson‘ LA

10:OQ ~10:30 Awards

10:30 - 12:00 Walk to bus for trip home

Buses will drop students off at Washington,
Bropdway, Gardner and Hoover schools

AN

117
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.LESSONS
!
‘ . N
. Lesson I. - Plannidg Travel Cosis
Lesson II. The Map Measurer
e . ~ Eduoation / Career Game
Legson III. Land Grant Game "Dry Run"
N Land Grant Game ."Sgakeout"
LA .
Lesson 1IV. M-e, Magical Mystery Music
J | |
Lesson V. Map Making
EN Area of Land Grant Plot
* Syrvival in Space N
| Lesson VI. * Land Grant Request
Estimated Travel Time
A




CAMP EVALUATION SHEET

_ >
May 8th and 9th
WAME "(student) - o
X %)
YRO0F TEADER J |
_ \ .§ r,
:IZ:::ZI:Z:ZZZ:Z::II::I:IZ::Z:I:i::::::::IZZ:ZZZZZZZZ:::K:Z::I:
- 6 %,‘_ _' e e et e o = et Ao e b e - T\X._‘_.\ _—— - . PR
e . A

1. Bus Trip | ~

2. Lesson 1 Plgnning?TrnVei Costs n
3,__Lunch-Manners

4. Lesson II  The Map Measurer

5 N - Education/’Career Game

6. Lesson Ix» nd Grant Game ''Dry Run"'

7 , nd Grapt Game 'Stakeout'

8 .Qgcreation T

9 inner Manners

10. Lesson 1V M~e Magical Mystery Muslc _

11. Lesson V Map Making ' ﬂ
12, N Area of Land' Grant Plot !

13, = rf_Survival in Space
DAY TWO

1. Cabin Clean-Up N

2. Breakfast Manners —

3. Lesson VI Land Grant Request ’ .
4, - ~ Estimated Travel Time

2 SN L .

) Awards - - -

6. Bus Trip ¢

- 119
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AWARENESS

PRESENTATIONS ~ HQURS NO. PEOPLE

1. May 31-June 4, 1977 7 25 hrs. 60
- Right-to-Read Conference Secondary .
Laramie, Wyoming - o

2 September 29, 1977 . - - | 1 hr. 50
California Administrators of
Special Programs
Tahoe, California

San Jose Unified - T T S
Career Awareness Presentation
San Jose, California -

. .3...-October. 13, 1927 . . . _ 2 ‘ 2 hrs. 20

4.. October 14, 1977 . 1 - 1 hr. -35
Leadership Conference . ' - .
California Association of ¢
Comprehensive Education
Sacramento, California

5. October 19, 1977 ] 30 min. 50
Board of Education Presentation .

San Jose, California

6. 'OCtOber‘ 20, 1977 . 1 2 hrs. 50 R

: Open Forum on Reading =
Sponsored by | ./

John Vasconcellos - Assemblyman . '
Santa Clara, California :

7. October 28, 1977 ‘ 2 2 hrs. & 27
Lincoln High Scholl ‘ | ‘45 min,
Lincoln, Nebraska . .

8. November 1-4, 1977 3 50 min. 25
Education Festival of 1977 . .

Spokane, Washington

9. November 1-4, 1977 B o 3 2-50 min. 75
Education Festival of 1977 "~ 1-1 hr.
Seattle, Washington .

-10. November 5, 1977 - 4 1-1 hr, = 25°
"Unity in EDUCATION" ‘ 3-15 min,
Boife, I1daho - \

V. 6ecember 4, 1977 4 2 hrs. - 41

Program Awareness for |
Teachers and Curriculum Specialists
Detroit, Michigan N

122
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AWARENESS

o ' . Q m——— .' | ‘ . \ D.
o PRESENTATIONS ~ HOURS ' NO. PEOPLE
. 12. December 5, 1977 > - ] 8 hrs. 25

Far West Lab. ~

Meet with D/D's and -
California State Facilitators
San Francisco, California

13. January 7, 1978 1 1 hr. 15 . T
Secondary Education Sympos(ium s
Califonnia State Department -~ . .
Los Angeles, California . =

14. January 22-24, 1978 | (féﬁﬁé'féik) ] - 16 hrs_ 20

e e TET Lo erEncE e e
San Francisco, Ca]ifornia | s S

15. February 4, 1978 (Table Talk) 1 ~ 4 hrs. 50
" National Association of _ '
Secondary School Principals L
Anaheim, California 7 . . .

\ : . .
16. February 16- \Z 1978 2 2 hrs. 33
* Exemplary Programs of California ‘ :
Fresno, Cn]igornia , S _ . v
1978 ' - 3 3i5>0 min. 50

. 17. February 20
. _ Northern Ca1if0rn1a :

Demonstration Conference '
Ukiah, California - B L

18. March 3-4, 1978 : (Table Talk) 1 10 hrs. ~ 300
Association of Supervisors & 1 ,
' Curriculum Development (Nationa1)
San Francisco, California

19. March 14-16, 1978 . ‘9 9 ‘hrs. 258
California State’ S
Demonstration Programs~Conference
San QOse California

20. April 1, 1978 ' 2 "4 hrs. 200. -
Career *Education workshop . ,

. Gunderson High School ) :

San Jose, California

21. April 4, 1978 - y 1hr. & 15 [y
Spring Reading Aahreness Cirdus - 20 min. :
1§d1anapolis, Indiana ~ .

) I

‘2. April 5, 1978 v 1 hr B0 .
. < ' Reading Awareness Conference "20 min. - - -
- ' Louisv111e, Kentucky .

123
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v . : 3‘§ S g
AMARENESS \
@ L ~ - PRESENTATIONS  HOURS *  NO. PEOPLE . -
23. April 13-15, 1978 o -, = L PEORLE -
R National Counci] . '40 min. 150
Math Teachers Conference : < .
~San Diego;California- - | . e
24. April 18, 1978 R b - »

Right-to-Read Conference
. Fren , California

25. April 18-19, 1978 : '
Second Annual Urban ] 45 min. 15
~Edygcation Conference S -
"Action Progress & Success 1n \
Urban Education”

East Brunswick, New Jersey

26. APRIL 25,26,27, 1978
California Demonstration Programs
in Reading & Mathematics Conference : /
Smith River, California

5 hfs, ' 100

27. May 3, 1978 - 1 1
Secondary Principals, Title 1 .1 hrs. 75
. Los Angeles Unified School District
Edwin Markam Jdunior High .
Los Angeles,, Ca11f0rn1a B !

28. May 4-5, 1978 _ K ) - ' -
Kansas Association for ' ' ;Oh;§6 & 40
Middle Level Education / o . o
French Middle School . ' . - ' '

© Topeka, Kansas b : o .
29. May 16-17, 1978 - ' 4 _ ' ‘
. California Demonstration Programs 4 hTS' 158

in Reading & Mathematics Southern

Conference
- San Diego, Ca11f0rn1a

TOTAL 67

124
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3.

—— . _Gayle Stevens, Michigan.

ON SITH
Vs
' i " Presentations.
May 1, 1977
McKinleyville, CA
Jay Eastman

June 2, 1977
Bryan Perryman
Mckinleyville, CA

[ 4

betober 11, 1977

pPeter Treadway, R.M.C., Mountain View

Judith Appleby, A.I.R., Palo Alto

October 19,,1977

Modesto, CA~ (Mark Twaip Jr. Hi., Modesto Hi.)
Menlo Park, CA  (Dorothy Collins - Encina§ School
Betty Oliver, Hillview School)

November 18, 1977 .

Northern Calif. Jr. High School Principals
(18- school districts)

Virginia Barthelow, Steinbeck Jr. High - San Jose, CA
Ginna Lurton & Dr. Dorothy Blackmore - State Facilitators

November 30, 1977

Michael Lorche, Principal ’

Samuel Gompers Jr. High" , > i)'
san Diego, CA S

November 30, 1977 -
Marina Junior High School

Diane Meltesen & Sue Shubert - Coordinators

San Francisco, Ca.

January 5, 1978

 Liberty Union High School

520 Second Street .. . .
Brentwood, CA (Contra Costa County) ‘ .
Bob Glin and Caroyln McNabe |

January 19, 1978 - | . _ | '// .

John KriessyTed Tilly
Napoleow, Ohio. '

"3y

16

B

50



ON SITE

_____ . 0- ! | ' _ Presentations | Hours No. Peaple
1.7 January 26, 1978 : ‘ g ' .
Dr. Barbara Junge, UNESCO | \ 4 o

Niger[p, Africa

2. February 6-7, 1978 | , % :
-Ernfe Litler - -
Chillicothe, MO.

3. February 8, 1978 | 4 5

~ = Math Teachers (2) U ST <
Sunnyvale High Schoo] ’ .
Sunnyvale, CA | $ & ¢
4. March 8, 1978 ' | 4 | 2

Manhattan, Kansas
Tom Hawk, Director Secondary Education
~Sharon Ch&ster, Facilitator's Office - Kansas

5, March 17, 1978 = 4 ' 7
Ron Bergman, Principal '
" 6 Teachers/Aides .
- Parlier, CA ' :

6. Mavrch 28, 1978 : . , 4 1
Art Cobeen, Vandenburg High School
Travis Air Force Base, LA
-

7. April 12, 1978 : . 6 . 1
. Steve Weinburger i

SuRnyyh]e High School

unnyvale, CA . . . . o

- 8. April 13, 1978 2 hr-30 min q
- Professional Development Center S h '
Team Planning o \
Fresno, CA : ' \

9. May 1-3, 1978 ° 16 . 1
. DonwNieman, Math _Consultant i :

| State Department of Education Dy

| . Lincoln, Nebraska




20.

2].

May 2, 1978

3 Teachers Reading/Math
Petaluma Junior High School
Petaluma, CA 7

"May 4, 1978
- St. Leon's School

San Jose, CA

22.

23.

May 2, 1978
Petaluma, CA

" May 24, 19\75

Teachers/Parents

~ Manteca, CA

May 26, 1978

’ Tehipite Junior High School

630 North Aygusta

ON SITE

‘Presentations

Bi1 Von Felten, Marilyn Osganian & Chris Natkwns

{fesno CA 93701

¢

J
Hours —No. People
4 3
3 5
5. 3
6 10
8 3



3.

. Q.

TRAINING

L

It AR s SRR IE R e e T R bt =g s i s et AR T s e e S 2 AR RS A He e e e St e e e P B R Al R s R R L e s by S e e e

Presentations

August 1618, 1977
Munger Junior High School
Wichita, Kansas

..Nowember 21 ,. 1977
;San Jose Unified - Steinbeck Junior High

San Jose, CA

N

\Indﬂanunr g 1978
Awareness Rea ing/Lanugage Arts Conference

¢ Madison, Wausau, Wisconsin " _

January 19, 1978 "
John Kriess, Ted Tilly (On Site) . r

. Napoleon, Ohio

February 16-19,; 1978
Western Regaona] Conference on Reading
Portland, Oregon ‘ e

March 27, 1978

Hil1sboro School District
Po%t]and, Oregon

o

FIERN

Apr11 20, 1978
Educatmonal Improyement Center, North West
Morristown, New Jersey

S
L e

May 1-3, 1978

Don Nieman, Math Consultant

State Department of Education 63
Lincoln, Nebraska

\

May 3, 1978 -

Burnett Jr. High Staff Substitutes, College Tutogy
Lincoln High School Peer Tutors

San Jose, CA ~

May 4-5, 1978 -
Brooks Junior High School
Wichita, Kansas

140

128

24

.
oy

Hours = No. People

24 ' _ 3
) .

6 8 -
A
45 min,

e
16 hrs ‘2
/\s

1 hr-15 min 45

16 iog

1-6 hrs 7
16_hrs 1
~—#A hrs 16

*

1 hr-30 min. 8
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- = — T S Ba ARS e Bl P AV AT e o @B - o AR SRS e

N . Number

L N

Grade

e R TR At ARy -

Components

. Name o |

) 1

1. Gary Kuphal, Supervisor
Union Whitter Community Schools
Y Union, Towa 50258

2. Louis H. Schafer |
New Ptovidence School -
P.0. Box 98 :
New Providence, Towa 50206

3. Blake Brown o
North Junior High Sahool
105 Cast Main ,

West Union, Jowa 52175

4., Ri chard . "Mad rigiﬂ T T

Parlier '_High Schoql
601 Third Street
Parlfer, CA 93648

5. Amber 1. Orshell _
Cedar Rapids Public School
P.0. Box 711 :

Cedar Rapids, Nebraska

6. Deborah Wheeler, Counselor
Melcher Dallas High SchoB)

@ relcher, Towa 50163 -
ST - }

7. James Ottawa
Bloomer Junior High School
210 South-7th Street
Council Bluffs, lowa

8. Norma L. Thomas
Gidley School
10226 Lower Azusa Road
El Monte, CA 91731

9. Magee Middie School
. 500 North Cedar lake Road _
.Round Lake, I11inois 60073

10. Cape Flattery School District #4

(Indian Reservation)-
School Community Counéil
Neah Bay, Washington

17.  Stienmetz Junior High School
108 Union Street
Schenectady, New York #2303

| ¥
. . * Lakeside High School District~.

Lake Village, Arkansas 71653
L

/ Sudents .,

>
*

9 ' 9-10

120 C7A2
360 7-9
e e '] 4_0 F

60 6-8

{ 300 7-9

104 7

112

130

Level

¢

Career Ed, Class

English, Math,
Social Studies,
Business -

-

Guidance

g2~ — - Career-Studies;

Senior Problems

Social Studies,
English

Career Class

2

Consumer Education

Tl

Complete

Compiete

-~

Comp1eté

Complete



1

7.
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Name | : . r

\

| 13. Whittier Junior High School

‘!!'

32nd and Senua
Lorain, Ohio 44052
Dutchtown Elementary Schoo)
Geismar, Loufsiana

—15. ,ﬁbntebe11o Unified School District
South Montebello Blvd.
ebe]]o, CA 90640

16, M11p1tns High School

1500 Escuela Parkway
‘Milpitas, CA 95005

3699 North H011y Avenue
Baldwin Park, 91706

18. Sharon Shackleford
Oakland Unified School District
1025 Second Avenue .
Oakland, CA 94606

19. W.C. Overfelt High School
Fastside School District

. * Janet Espinosa

1835 Cynningham Avenue
San Jose, CA 95122
20. Peter Burpett Junior High Schoo]
850 North Second Street
San Jose, CA 95112,

21. Steinbeck Judior High School
820 Steinbeck Drive
San Jose, CA 95123

22. Edwin Markam Junior High School
2105 Cottle Avenue
- San Jose, CA 95125

23.  John Muir Junior High School
1260 Branham Lane
San Jose, CA 95118

24. Bret Harte Junior High School
7050 Bret Harte Drive

San Jose, CA 95120

" 25.  Armona Union Academy

Seventh Day Rdventist
P.0, Box 397 ‘

Armona, CA 93202

Baldwin Park Ugified School DistriTt™

Number

Grade

Student; lLevel
400

7:10

77

b3

T Math e

Complete

Math

Simulations

Simulations

ggmgonents

2

Simulations

Simulations

.Math

——

Simulations -

Simulations

. N,
\

)

Simu1ations

Simulations

~

Sw’mgations.



26. Dinuba Junior Academy
Seventh Day Adventist
218 South Crawford Avenuet
T Dinuba, CA 935618 :

27.  Fresno Adventist Academy
5397 East 0live,
Fresno, CA 93727

8. Golden Gate Academy

' Seventh Day Adventist
3800 Mountain Blvd.
Oakland, CA 94619

b.iQL“mLodj"Academy__wm_"___mnlmw“w;_wm_“m

Seventh'Day Adventist
3800 Mountain Blvd.
Lodi, CA 95240

30. Modesto Adventist Academy
2036 East Hatch Road -
Modesto, CA 95351

31. Mountain View Academy
Seventh Day Adventist
360 Bailey Avenue
Mountain View, CA 9404]

3277 San Francisco Junior Academy
Seventh Day Adventist
66 Geneva Ave.
San Francisco, CA 947112

—33—Sister--Adrianna . .
St. Brigid School
873 School Craft Avenue
Detroit, Michigan 48238

34. Mendocino Junior High School
13174 East Par]ief/Avenue '
Parlier, CA 93648

.35, Etsuko Kurokawa ,

> Waiakea Intermediate Schoo)
200 W." Puainako Stréet
Hilo, Hawaii 96720

46, Liz Daby, Director.
Edwardsville High School
| Edwardsvi]le; I11inois 62025

A

Number

Students

104

294

386

153

b 154

et e e o .3?8 [E

7-10

e Ta |

7-10

7-10

7-10

T R S

Component s

+

Simations

SimuTations

Simulations

Simulations

Simu1atf6ns

Simulations

Simulations

\

1

- (Math/Simulations)

(Simulations)
.

+

(Simulations)

(Complete)
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Name . - ‘ o | Components
7. Educational Sérvice Un1t
- No. 2 of the State of Nebraska
— R.F.D. No. 1 at 2320 N. Colorado Ave. ,
" Fremont, Nebraska 68025 A

(Stmulations)

8. - McCombs Junior High School -  (simulation:
201 County Line Road . S )(Simulations)
.Des Moines, Jowa 50315

" 39, Waterloo Community School District | Sj i0
1516 Washington.Street ' : - (Simudat O“S)
Administration Building
waterloo, lowa 50702
""TUZ"—STO’HX_W;Y“‘CDmunﬁty-—-Seho0-1~-—D$s-t-,-r-i-e-t___ ___ Simu) 111;‘ : _
1221 Pierce Street . . : . S (S -1_iQD§!"W__,Tm%
~Sjoux City, lowa 51105

41, Lyle A. Stenfors, Director of Purchasing . . . (Simulations)
' Lincoln Public Schools , ' . .
Buxiness Affairs Office ‘
P.0. Box 82889 - .
Lincoln, Nebraska<6812] : _ ,

42. Omaha Public Schools : (SimuTations)’
- " 3902 Davenport Street B

. Department of Business | )
omaha, Nebraska 68121 ‘

43. William Shipley, Assistant Priécipa] Simu]at% ne
300 Cambridge, Findly School . . : (Simulatio
Des Moines, Towa 50313 . x K <

aa. A. D..Trebon, Principal | .  lation:
" Edison Middle School- | | (simulations)
800 Rock Island Avenue o
Waterloo, Jowa 50701 o

45. Meredith Junior High School A \ (Simulations)
4827 Madison Avenue - L
Des Moines, lowa 50310

46. Area Education Agency #15
Bujlding #40
P.0. Box 498 '
Ot tumwa lodustrial. Airpoct
Ottumwa, Jowa 52501 7

47, Area Education Agencj #6 , B _ |  (Simulations)

Larry Erion
9 Westwood Drive |

' Marshalltown, Jowa 5b702

145

y 133




Name
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*  Components

48. James Berryman
Shelton Public Schools
District 19-4]

(Simulations)

——. Shelton, Nebraska 68876 '
49, Monticello Community School - C (Simulations
' Attention: Bev. Coyle ($tmutations)
217 Maple

Monticello, Towa 52310

50. Ed. Skowronski, Guidance Consultant | - | :
Area Education Agency #11 o (Simulations)
1932 Southwest Third Street
Ankeny, lowa 50021

______5_'«‘ :_ _Dr - Ba,rbara_A.__AinSworth S e e ekl ‘R__ e Ji P " el
Arrowhead Area Education Agency (Simutatons

-~ 1909 First Avenue - North o

Fort Dodg%l/Ibwa 5050) .

-~

52. Clay C. Morain ’ e (s .

. Jefferson Community Schgo]s ‘ : . A im91ﬁt1on5)
Superintendent's Office - | X o

Jefferson, Jowa 50129 RN T

53. Beth 1. Goodman-, . . (s
1515 Fifth Avenue g - . (Simulations)
. Belle Plaine, lowa 52208

54. Fremont~M11]s Community Schools - " (Simulations) .
Fremont Mills L ‘ | ‘
: Tabor, Iowa 51653 | - .
55. Thomas Murphy L | ‘ - (Siﬁbﬁations{

Davenport Community School D1str1ct
Centrtl High School |
Daygnport, Towa

-

-~

56. Bruce West, Principal -
Central Community School District
Elkader, Yowa 52043 .

(Simulations)

57. H. Stoltze - o s
Area Education Agency #12 o “ (Simulations)

1520 Morningside Avenue
Sjoux City, Jowa 51106

58. L. R. Nulph, Superintendent B f (Simulations)
Anthon-0to Schools - | R
Anthon, lowa 51104

- 59_  Cardinal Middle School | | : ' (Simulations)
. - Ankeny, lowa - ‘ |

: T 146

134

[




Name

1

60. -Glen P. Lookingbil}

61.

Career Development Consultant
1909 First Avenye - North
Fort Dodge, lowa 50501

-Bernard Mjlton®

~ Wisner-Pilger Pub]1c Sch001

62.

P. 0. Box 580
Wisner, Nebraska 68791

George Thornton, Counselor
Waterloo Community Schools
Waterloo, Jowa 5070

ggmponent§

(Simu1atibns)

(Simulations)

(Simulations)

63.
54.

65.

Cedar-Falls Community Schoo] District
903 Washington Street "
Cedar Falls, loya 50613

Karen S. Mézgef
P. 0. Box 103
Table Rock, Nebraska 68447

Bob Thomas

Area Education Agency #1b
P. 0. Box 498

Ottumwa, Jowa.

4
L]

Joel Heiple .
136 South Washington Street -
Hudson, Jowa 50643 ‘ -
Don Davis N
305 Avenue F.
Fort Madwsom, Towa _

PR : . “
Dean Greenobgh Lareer Education

- “Area Educab1on Agency #7

9.

3712 Cedar/Hewghts Drive

Cedar Fa1153"}owa 50613

Lwnda P1tt
R. R. #1

| Ruthven, Towa

Car01 A. Sundquist - e

Engl1sh Department Cha1rperson -

Bancroft Public Schools N

Bancroft, Nebraska - o,
: \- e

135

117

(Simulations)

. ~ hY
.

(SimuIai%onsY

(Simulations)

(Simu]atjons)

. ‘?‘

(Simulations)

(Simulations)

(Simulations)

. (Simulations)
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- Conponent

™

7). ‘Neil Okones, Jr. ' Simulations) -
' Junior High School Principal (3 ‘°"5)
? : North Tama County Conununity Sc:hoo]s

ol - CQlutier, lowa YA

72. Joe Feimg, Director - L | -
o -~ Jowa Tra?ﬁing School for Boys - | ( Qlatwops) -
: E]dora, Jowa 50627 | _

+73. Robert J. Strlckland, Superintendent '
Cedar Rapids Public Schools  ° - (Simulations)
.. 0. Box M. . b
Cedar Rapids, Nebraska

111 Forbes Street

f‘—_ _'_74 """" RGSSE] ] E H'l] kET'J T “ T : ST CTT T (Sjmul aTﬁDT]'S“)“"“
Essex, lowa R

3
i Lmolnpbtie sphpsls (simaations)
. 505 South Streeﬁ
. Lincoln, Nebraska-'

- -

——

4

e 76. Administration Center W ) . : )
I Cherokee Community Schbols o - - T _ (S1m91atwons)
w Chuck C)ark ) ooy

. . 207 North Second Street . L e

Cherokee, lowi . ' '
. ; : ,
77. Richard R. Petersen . . : .
- Administrative Assistant ‘ . N (SiWU]atjons) A
Le Mars Community“Schools ‘ ‘ ] - . .
921 Third Avenue, S.W. E e Do ,
Le Mars, Jowa 51031 : c A Tt
78. Southwest Jowa tearning Resource Center " - NN
SN Mr. Bastian ‘ i . | (Simulations)
| 401 Reed Street t 7 o TR
Red 0Qak, lowa 51566 - :

79. Fafher Flanagan's Boys' Home | ” . (Ma th/S imulatio
. Lorén “Lindholim . . \ AL -
. “3; © Cooperative School CoordxnaLOr ' o .
" Boys Town, Nebraska ‘

-~

-

80. Robert R. Bahl . © (Stmulations)
Kingsley-Pierson Comnunity Schoo] L . : _
. Kwngsley, Towa ‘ A ‘

8)... Area Education Agency #16
1200 E. \wash1ﬁgton Str et

@  roo Bx207 | . - .

ML P]easaqt lowa 52641 , 3 14

(Simulations)

Y

v 136




825

N _

83..

84.

Edwin Markham Junior High School
2105 Cottle Avenue
Sah Jose, CA 95125

Modesto High School ’
Sharon Fowler o
Modesto, CA-

Oakland Public Schools . | LS

'gi. Doris Combs

3vision of Learning - room 123
1025 Second Wvenue .
Oakland, CA 94606

8b.

- 86.

B7.

Crfttanden SCROD] T T e e

Jan Halworth
1701 Rock Streat
Mountain View, CA

Loess Hills Area [ducatuon Agency #13
Box 1109 T
Council Bluffs, Nebraska '

‘North Tama County Cammunigy/ﬁgstrict

605 Walnut street C/
Traer, lowa {_

Bancroft High Sthool A
Box 128 L

~ Bancroft, Nebraska

89
90,

1.

Linco1n.Pub1ic Schogl District Cénter
505 South Street
Lincoln, Nebraska .

Kenneth Stoakes : ;

Reinbeck Community School
High School Bldg. .

Reinbeck, lowa 50669

Central Regional Center

Wake* County Public Schoo] System *
Box 549 ’

Knightdale; North Caro?ina 27545

-

13

(Simulations)

;_:[ -

Lomppnent

(Stmulations)

(Simulationa)

(Simu]ations)-

(Stﬁﬁﬁatiohs),

|
[
(I

(SimuTationg)

\

N

(S{mu1ations)ﬂ

4.

3

(S%mu]ations)’

(Simulations) N

e

“"“"_“"“"f“_KSﬁﬁmqﬁiTﬁﬁK?;_—_ """

. .
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¥ 1 1
3
o B S _ Number Grade:
L R . Students Level Components:
92, Munger Junior High Schoo1' ‘ 90 : C
_ - omp]
1150 Bluefield mplete
Witchita, Kansas 67218
93. Edwardsville District 47 | Complete
Region 11 .
Special Education Coop. \
708 St. Louis Street o
Edwardsville, 111inois = 62025
T '94'L—_'Ba't6ﬁ"'R6U§'é}“l‘()”l_i“’i"g‘i”c‘:fna""_"'“"_""’“'" [ Cc:n_)p_] ete -
- - '\
95. Calcochew, Loulsiana Complete
! ) ' . |
96. Dodd Junior High School ' Complete
P.0. Box 50 ' -
Freeport, New York 11520
97. Poth, Texas ' | : Complete
. QB- Harry Cunnjnagham | 3 _—— .
Petersburdg Public Schools ' Gaming/Simulations
Drawer 240 , '
‘Petersburg, Nebraska 68652 . T
99. Immaculate Heart of Mary | ’ : oy . .
: Sister Mary Bucehner ' baming/Simulations.
' 4913 Scholfield Street
Monona, Wisconsin 53716
] 9 s rd ‘»’,I
o
o | ~
) , . r?){)
- ' 138,




